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CHAPTER I
STATEMENT AND ANALYSIS OF THE PROBLEM
Introduction.

Within recent years there has been an

extensive development of public elementary education.

In

this development the elementary school principal has come to
exercise a significant influence.

As an educator, as a pub-

lic servant, and as a member of a profession, his importance
is generally recognized.

The functions and duties of the

principal of an elementary school are numerous and varied,
and the character of his position is such that the problems
which come to him are almost as broad as the whole field of
public educat1on.l

However, it is believed that the duties

of the Negro elementary school principal in Texas vary 1n
different schools because of the influence of the types of
industries, size of school, socio-economic backgrounds of
pupils, policies of the school district, the training of
the principal himself, and other factors.

The hypothesis

to be tested in this study is, although the duties of principals may vary in large and small schools, there will be
found more similarities or administrative, supervisory,
and clerical duties existing among them than differences.
lBess Goodykoontz and Jessie A. Lane, The Elementary
School Princinalship (Washington, D. C.: United States Department of the interior, Bulletin No. 1, 1938), 1-7.
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Statement of the Problem.

The major purpose of

this investigation is to determine the kinds of administrative, clerical, and supervisory duties performed by the
Negro elementary school principals in Texas.
The subordinate purposes are:
1. To determine those factors that either contri-

bute to making the performance of the administrative, supervisory, and clerical duties difficult or easy.
2. To determine which of the administrative, supervisory, and clerical duties the principal gives
the most, and the least time to, in performing.

Definition of Problem.

The solving of this problem

1s dependent upon finding the answers to the following questions.
1. What are the administrative duties performed:

a. Most by the Principal?

b. The least by the Principal?

2. What are the supervisory duties performed:
a. The most by the Principal?
b. The least by the Principal?
3. What types of clerical duties are performed:

a. The most by the Princiual?

b. The least by the Principal?

4. Which of
clerical
he give:
a. The
b. The

the supervisory, administrative, and
duties performed by the principal, does
most time to in performing?
least time to in performing?

5. In what way do the administrative, supervisory,
and clerical duties performed by the principal
in the small and large school differ?

3

a. Which of these duties are the most difficult to perform? Why?
b. Which or these duties are the least difficult to perform? Why?
Scope~ Limitations.

No attempt will be made in

this study to specifically investigate the influence that
'

type of industries, socio-economic backgrounds or pupils,
policies of the school district and the training of the
principal has on the work of the principal.

A study of all

the Negro elementary schools of Texas will not be made.
Specifically, this study will be principally concerned with
a comparison of the duties of principals of selected large
and small schools, and certain generalizations that may grow
out of the study.

Negro elementary schools that have pupil

enrollment ranging from 150 to 1,357 as to their membership

will be sampled.
Procedure Used.

The names of 187 Texas Negro ele-

mentary school principals with an enrollment of 150 to

1,357 pupils were obtained from the Texas Public School
Directory, a publication of the Texas Education Agency,
Austin, Texas. 2

For the purpose ot this study, small

2 Public School Directory, Bulletin 535, (Austin,

Texas: Texas Education Agency, 1952-53.
Schools, 1951-52), 10-169.

List or Accredited
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schools ere those with an enrollment of 150 to 399 pupils
and large schools are those with an enrollment of 400 to
1,35? pupils.3

Selection of

1h!

Sample.

In this study the selec-

tion of principals was by means of stratified sampling.

The

principals were selected on the basis of whether they held a
principalehip in a school defined as large or small in this
study.
Questionnaires (see Appendix B) were sent to 187 Texas
Negro elementary school principals of large and small schools.
In doing so it was felt that a represent&tive sampling of the
duties performed by principals included in this study could
point up certain generalizations about principals in the same
type of schools still outstanding in the state.

Therefore,

it was felt that the functions of the Texas Negro elementary
school principals would be reasonably reflected.

It is be-

lieved that stratified sampling is likely to be more representative of a total population than is a purely random
sample.4

~..The Elementary School Pr1nc1palship. Twenty-Seventh
Yearbook of the Department of Elementary School Principals,
Vol. XXVIII, No. 1, Washington, D. C.: National Education
Association, (September, 1948), 243.
4 J. P. Guilford, Fundamental Statistics in Psycholos,

.w.g Education, (New York: McGraw-Hill Book Company, Inc.,
1950), pp. 178-180.
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Thie study began

May

4, 1963, when letters (see

Appendix A and B) and questionnaires were malled to six Negro
elementary school principals accompanied by stamped, self addressed envelopes.

This procedure was used in order to test

the instrument used in this study in terms of the clarity ot
the wording of the items.

By May 8, 1953, all six of the

questionnaires had been returned.

analysis of the re-

An

sponses to the items in the instrument was made to determine
whether the items were worded clearly.

It was assumed after

the analysis that the wording of the items in the instrument
was clear.

On May 12, 1963, questionnaires and letters ac-

companied by stamped, self addressed envelopes were mailed to
18? principals throughout the state.

By July 20, 1963, all

questionnaires used in this study had been returned.

Thirty

one were returned unopened because ot insufficient address.
Eighty nine questionnaires or 66.3 per cent of the number
sent out were returned.

One or the total number returned

was in unusable form, and therefore could not be used.
Particular care was taken in arranging and classifying the 11st ot duties performed.
made as objective as possible.
used.

The classification was

The following procedure was

Each statement of duties was recorded separately;

statements that were identical were brought together under
the same heading; these identical statements were placed
with other statements relating to the same type of duties.

6

Description of !h!, Instrument.
was used contained twenty two items.
twenty two had sub-categories.

A

The instrument that
Items twenty one and

space was left at the end

of the instrument for optional remarks by the respondents.
In wording the items in the questionnaire, an attempt was made to make the questions essentially non-directive.

That is, the items were stimulus structured, but re-

sponse free.

An

example is item number nine which reads as

follows:
by you?

What are the administrative duties performed most
This item focused the respondent's thinking on ad-

ministrative duties, but it was felt that it also allowed
for a free response in terms of those duties the respondent
felt he was performing the most.

It is believed that when

items are structured in such a manner the respondent will
answer in terms of what he believes to be the situation,
and also in relationship to those things that are important
to him.
Importance of Problem.

The importance of the ele-

mentary school principal 1s that he deals with children in
the early stages of their growth and development.

There-

fore, such findings that can be derived from this study may
point up important problem-areas dealing with the administration of the school and common to elementary school

7

principals that may be related to hindering him from doing
an effective job.

Also, such findings may be of great bene-

fit to in-service and pre-service trainees in school administration.
Definition of Terms.

The word principal means the

administrative head of a school or schools who is primarily
responsible for the administrative and supervisory direction of the school.

The word principal or administrator

will be used interchangeably to mean the executive and
supervising head of the school.
Supervision as used in this study means when the
principal is helping teachers or other people in the school
to improve the performance of their jobs.
Duties classified as mandatory ministerial are those
which are required of the principal not only as to performance but also as to how and when performed.

Duties classi-

fied as discretionary related to only how the required end
is achieved.

Discretionary powers are those in which the

principal may use his judgment as to how, when, and sometimes whether a certain matter is done.

In some cities ele-

mentary school principals have more discretion 1n some of
these matters than in other cities.5

5The Elementary School Pr1no1palsh1p, .2:2• .£ll., pp.

158-160. -
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CHAPTER II
SURVEY OF THE RELATED LITERATURE
Theories Related to the Principalship
During the last two decades the importance of the
elementary school principalship has become more widely recognized, because principals are developing the self-respect
and education necessary to give to the elementary schools
and t heir communities . that quality of leadership which the
nation demands.l

The national, state, and local organiza-

tions for elementary principals have endeavored to meet the
problems in elementary education with a united mind and purpose, to study the problems in the elementary school with a
broad and sympathetic outlook, to enlist the aid of educational forces everywhere, and in general to give to the elementary school child the advantages of combined efforts.

In

1920 a small group of principals attending the university of
Chicago took the first step toward organizing the Department
of Elementary School Principals in the National Education
Association.

The Committee held its first meeting with the

1
The Elementary School Principalship, Twenty-Seventh
Yearbook of the Department of Elementary School Principals,
Vol. XXVIII, No. 1, Washington, D. C.: National Education
Association, (September, 1948), 243.
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Department of Superintendents at Atlantic City, New Jersey
in February, 1921.

It's membership now numbers more than

10,000. 2

Kyte3 points out that the principalship is the second oldest professional position in the school system.

The

office has been gradually evolving from a head teachership
to the key office between children and teachers on the one
hand and all other school employees on the other hand.

The

responsibilities and duties of the principal have multiplied
to such an extent that he must now be a highly trained,
skilled professional worker.
Much of what has been written relative to the duties
of the public school administrator appears in the literature
of the field.

Representative of such literature 1s the fol-

lowing.
Cubberley 4 in pointing up the principal's duties,
states as an administrator the principal is responsible to
different authorities above him tor the successful administration of hie unit in the school system.

He looks after

2~ . , pp. 242-243.

3George C. Kyte, The Principal at Work (New York•
Ginn and Company, 1952), ~111.
- •
4

Ellwood P. Cubberiey, The Princi}al and His School
(New York: Houghton Mifflin Company, 1923, p~37-45.
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all administrative details relating to janitors and their
work, and the needs of the teachers; oversees the attendance and conducts a health program tor the pupils; orders
and receives and often gives out the supplies; takes inventories, and keeps up the stock room; 1s responsible tor
the contents and care of his building and often of the minor
repairs.

He directs the work of his office clerk, if for-

tunate enough to have one; and makes reports as required by
the central office.

Cubberley5 further pointed out that

supervision of instruction is the prime purpose of a principal; and should be the end and goal toward which the organization and administration of the school is working.

In

addition the principal can render a very important service
by working with the Parent-Teacher Association, civic movements, and assisting hie community in an intelligent, wider
use or his school plant.

In ·the foregoing statements it

seems that Cubberley has stressed supervision as the most
important duties of the principal.

However, administrative

details can not be overlooked.
According to the Hamtramck Public School Code,6 the
principal is completely responsible for the efficiency ot
6Ibid., p. 45.
6 The Public School Code of the Hamtramck, Michigan
Public Schools Research (Preparedforthe Board of Educa-'
tion of Hamtramck School District, Series No. 2, 1927),
pp. 69-107.
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all activities within school premises so

rar

as facilities

provided by the Board of Education and the executive are
adequate.

However, his major function shall be the facili-

tation or instructions through a well planned course study,
and supervising the classroom and extra-classroom activities
and seeing that these plan~ are achieved.

Aleo, that the

principal is responsible for carrying out the adopted policies, as directed by the superintendent, that provide physical and educational conditions under which child and teacher may work to best advantage.

The principal is accountable

for furnishing professional leadership, maintaining community
relationships, evaluating the school from collected data,
making reports, and making recommendations for improvement
of conditions.

The code points up that supervision is the

major function of a school program, but the adopted policies
provided by the board of education must be carried in connection with furnishing good leadership.
According to Dougherty and others,? there are several
items of Principal's Administrative and Supervisory duties
that are very helpful and important.

They are as follows:

?James Dougherty, Frank Gorman, and Claude Phillipe,
Elementary School Organization and Management (New York•
The Macmillan Company, 1950), p-:--g42, citing The Principal
.A!~ .Q!l His Problems, Research Bulletin, Vol. IX, No. 2,
Washington, D. C.: National Education Association (March,
1931), 119.

12

1. Help in obtaining material of instruction, equipment and supplies.
2. Constructive teachers' meetings.
3. Suggestions concerning individual pupil problems.
4. Helpful advice concerning individual needs and
difficulties.
5. Experimentation by teachers encouraged.
6. Constructive criticism of teaching observed.
7. Suggestions concerning organization of pupil
groups.

a.

Interpretation ot aims and objectives.

9. Suggestions for developing through pupil partic1~ation such social traits as initiative and
seif-control.
10. Suggestions concerning economic use of time and
effort.
11. Suggestions concerning desirable methods.
12. Diagnosis of teaching difficulties.
13. Evaluation of results of instruction.
Reavis and othersB state that discipline is one of
the major administrative burdens connected with the principalship.

However, school organization, direction of Jani-

torial services, and handling or supplies are other important phases of administrative work.

They point up that the

8william c. Reavis, Paul R. Pierce, and Edward H.
Stullken, ~ Elementary School (Chicago, Illinois: The University of Chicago Press, 1931), pp. 501-503.

13

following are frequently mentioned activities of the principal; class visitation; individual and group conferences
with teachers; measuring pupil progress; demonstration
teaching on request; and pupil study and adjustment.

In con-

cluding, the writers point up that investigations have revealed that the amount of teaching a principal of an elementary school does is determined largely by factors such as
size of school organization, and policies of local school
boards.
Engelhardt and others9 state that the principal of a
small school has to be a Jack of all trades.

He must under-

stand finance, child accounting, personnel, management,
supervision of instruction, curriculum building and business
management.

These writers believe that the principal should

work constantly with the community both as a citizen and as
a representative of the school.

They further pointed up

the principal should supervise the public relations program;
keeping his finger on extracurricular activities and janitorial service, and when the school plant is enlarged or remodeled he should do educational planning.

In concluding,

they pointed out that experts are hired in large city schools
9 Fred Engelhardt, William H. Ze1gel, and Roy O.
Billett, Administration and Supervision {Washington, D. C.:
United States Government Printing Office, 1933), pp. 64-69.
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for technical assistance.

It seems that these writers stress

the managerial ability or the principal, with emphasis being
placed on supervision.
NewlonlO pointed out that administrators will find
their functions are many and varied.

However, he contends

most of these must be delegated to assistants, though the
responsibility of seeing that such assignments are carried
out is the principal's.

There are functions, however, that

the principal cannot delegate.

Specifically such functions

are the interpretation of the school to society, and the
wishes and needs of society to the schools.

It is the func-

tion of an administrator to help his professional associates,
end the public with which he works, to participate more in-

telligently and more effectively in the formulation of policies.

His position holds great potentialities tor leader-

ship and fair play.

Newlonll feels also that a principal 1 e

greatest work comes from having carried out programs consistent with policies agreed upon.

He believes that teachers

hold a subordinate status, and their participation 1n formulating educational policy should be utilized effectively by

lOJeese H. Newlon, Educational Administration As
Social Policy (New York: Charles Scribner's Sona, 1934J,
pp. 234-236.
lltb1d., p. 236.
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the administrator; also, that the principal delegates authority to assistants, and carries out programs consistent
with policies agreed upon.
Pittengerl2 points up that good administration places
large respons1b111ty 1n the hands of the principal of the
school.

He further stated that good administrators will

modify the program adopted for the school system as a whole
to meet the needs

or

a particular locality and to tit into

the particular point of view that is developed by him and a
group of teachers.
Goodykoontz and otheral3 state that the general function of the elementary school principal is to build an organization frame work through which the planned curriculum is
realized.

They reported the following activities as major

requirements for an administrator: studying the community;
organize the school and its resources, such as the halls and
library, the auditorium, the gymnasium, the cafeteria, the
playgrounds, assignment of teachers and pupils, institute a
system of classification and promotion; maintaining a good
board relations; supervising the financing of the school
12BenJamin Floyd Pittenger, Local Public School Administration (New York: McGraw-Hill Book Company, Inc., 1951),
p. 206, citing The Structure and Administration of Education
.!!! American Democracy, Washington, D. C.: National Education
Association, 1938, 70-71.
13Bess Goodykoontz and Jessie A. Lane, The Elementary
School Pr1nc1palsh1p (Washington, D. C.: BulletinNo. 1, 1938),
22-24.
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program, resolving pupil maladjustments; making and using
records; and giving community leadership.

Goodykoontz and

othersl4 are of the opinion that the general duty of a principal is to build an organizational frame work through which
the planned curriculum is realized.
Lanel6 points out that the "successful elementary
school principal must be adequate 1n each of the three major
aspects of hie work-personnel problems, management problems,
and the direction of learning."
Ottol6 states that the principal is responsible for
the successful operation of a single school or a group of
related schools.

He must assume responsibility for applying

in local units the educational policies and theories which
have been adopted for the system as a whole and which it is
hoped will find expression in the classrooms. It was also
pointed out by Ottol 7 that "so as the principal, so 1s the
school," because he 1s responsible tor whatever are educational pol1c1es w1th1n a single school.

Otto believes

14

,!lli •• 22-24.

1 5Robert H. Lane, The Principal in the Modern Elementary School (New York: Houghton Mifflin Company, 1944),

p.

12.

16
Henry J. Otto, Elementary School Organization and
Administration (New York: Appleton-Century-Crofte, Inc.,1944), p. 644.
17.i...lg.,
b
p. 544.
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the principal 1 s duties are flexible as they apply to general supervision.
According to the Twenty-Seventh Yearbook 91..

~ ~

partment of Elementary School Principals, the most commonly
mentioned powers and duties of elementary school principals
are as follows:
Mandatory ministerial duties:
To
To
To
To
To
To
To
To

be present in building between specified hours.
keep certain records and accounts.
receipt for delivered supplies.
check school census.
inventory equipment, books, and supplies.
check payroll lists.
report injuries to pupils and employees.
fly American flag.
Discretionary ministerial duties:

To
To
To
To
To
To
To

conduct fire drills.
supervise janitors.
report needed building and equipment repairs.
supervise building at recess and noon hours.
notify parents of unsatisfactory work of pupils.
regulate, permit, or refuse entrance of visitors.
regulate, permit, or prohibit advertising or exhibits
in building.
To requisition and dispense supplies and equipment.
Discretionary powers:

To classify pupils.
To keep personnel records of teachers.
To keep personnel records of pupils.
To assign teachers.
To make curriculum schedules.
To conduct teachers' meeting.
To allocate funds made available for building, according
to budget.
To obtain substitutes for teachers who are absent.
To evaluate teachers' efficiency.
To supervise instruction.

18

To cooperate with Juvenile court and other law enforcement agencies.
To regulate or abolish activities of teachers and pupils
in building.
To handle complaints of patrons.
To discipline pup1la.18
According to Woode and others,19 the duties and responsibilities of the elementary school principal are numerous and varied.

However, they believe the principal should

give leadership to co-workers, school trustees, and laymen
regarding the educational needs of modern society, the translation of these needs into local school programs, and wise
and effective determination of policies and procedures.
They reported the following six points as essential
to good administration if it is to progress:
1. Plan a system which carries out the policies ot
the board of education.
2. Selects and assigns, and coordinates agents under
the adopted plan.
3. Maintains these policies in continuous effective
operation.
4. Provide channels through which information may
be transmitted promptly from the field to the
central office.

158-160.

18The Elementary School Pr1ncipalship, .212• £.ll., p.
19

L.A. Woods, Edgar Ellen Wilson, and Henry J. Otto,
Handbook E2.!: Self-Appraisal and Improvement of Elementary
Schools, Austin, Texas: Texas State Department or Education,
Division of Elementary Education (June, 1948), 85-92.

19

5. Provides channels and procedures for democratic
participation in affairs and school improvement
by all agents.
6. He is responsible for instructional program,
through improvement of the teaching by class room
visits, individual and group conferenoes.20

Yeager21 points up that the administrator is responsible for those aspects of the educational process over
which he has immediate control such as buildings, the budget,
his office, janitors, attendance officers, bus drivers, the
business department, supervision, and in fact everyone
associated with the undertaking.

It appears that Yeager

defined the principal'e duties as mainly administrative and
supervisory.
Fox22 classified the administrator's duties into

three general areas, namely: (1) management, (2) supervision,
and (3) evaluation.

He stated the management duties of the

school administrator are concerned with the organization
and operation of the school such as organizing the school;

assigning teachers and other staff personnel; schedulemak1ng,
requisitioning, distributing, and many others.

roIQ!g., p.

His

85-92.

21
William A. Yeager, Administration and the Pupil
( New York: Harper and Brothers, 1949), p. 2a:-- 2

2James Harold Fox, School Administration Principles
York: Prentice-Hall, Inc., 1949), pp.

.l!!,g Procedures (New

1-12.

ro
supervisory duties are concerned primarily with personnel,
such as keeping close contact with classroom teaching through
observation, conferences, and others.

The duties or evalua-

tion are concerned with measuring the effectiveness of management and supervisory procedures in terms ot the over-all
objectives ot the school.
Reeder points out that the duties of administration
are:
To see that all school money is economically expended and accounted for; see that the school plant is
operated and kept in an excellent state of repair;
supervise and inspect the services of, maintain the
good spirit of, pays, and promote teachers and all
other employees; provide pupils and employees with
supplies; arrange for school library service; assist
in curriculum construction; provide health supervision and medical inspection; organize an instructional
program which will enable each pupil to progress at
his own rate; evaluate the accomplishments and efficiency or pupils, employees, keep the public informed
of the aims, accomplishments and need of the school;
keep school records and accounts; in brief, afford
leadership to the whole school organization. It is
believed that the foregoing statements are or a recurring and fundamental type and will be taced in all
school-administrative positions alike.-3
Huggett24 states that in most small towns which have
but a single school building, the elementary school principal has a title and not much else.

He teaches all day or

23
ward G. Reeder, The Fundamentals of Public School
Administration (New York: Tile" Macmillan Company, 1949), pp.
6-7.
24

Albert J. Huggett, Practical School Adm1nistra-

!!!m (Illinois: The Garrand Press, 1950), pp. 48-60.
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most of the day, and devotes what little time he has before
and after school or during the day to checking attendance
and

ironing out ocoassional disciplinary problems.

He be-

lieves the type or person one gets 1n small towns for the
so-called principalship is not likely to be of much assistance in administrative work.

Mainly, because he is poorly

trained for the position and possessing inadequate vision,
these principals tend to make disciplinary cases and other
administrative problems more difficult through attempting
solutions which are poorly thought through and inadequately
executed.
Huggett25 seems to emphasize the importance of adequate professional training as a means of aiding a princi-

pal to adequately discharge his functions.
Doagherty and othera26 state that some of the administrative duties of the principal are cooperative and
complementary, as between the principal and the superintendent or schools.

The report or the Committee on Standards

and Training for the Elementary School Principalship pointed
out the following as the principal's duties:

26 Ibid., pp. 48-50.

26James Dougherty, and th
o ere,

.Q.12.

it
_g__.,
pp. 341 -v~45 •
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a. Full authority delegated to the principal.
(ll Full direction of the janitor
(2 Making of building rules
(3 Placement of pupils
(4) Making daily building program
(5) Determining specific methods of classroom
b. Advisory authority with the principal.
(ll Selection and assignment of teachers
(2 Determining time allotment of studies
(3 Determining content of studies27
_
Dougherty and others further pointed out that a
modern set of rules and regulations will include a number of
the following items:
a. The principal shall transmit to the teachers in hie
school, copies of the rules of the board of education.
b. The principal shall be responsible for keeping an
accurate and comprehensive record of all the pupils.
c. It is the duty of the principal to make reports of
pupils' attendance and report to the proper authorities truency, non-attendance and regular attendance.
d. The principal is finally responsible for the discipline in his school.
e. The principal shall be responsible for the classification and assignment of pupils to the various grades
1n hie school.
f. The principal shall report to the health officer any
evidence of physical defects or communicable diseases.
g. The principal shall direct the clerks in performance
in such clerical assistance as is necessary for the
efficient administration of the school.
h. The principal shall be responsible for such etaft
meetings as are necessary for the solution of administrative and instructional problems of the school.
1. Under regulations of state laws and the board regulations, the principal determines the pupils who may
attend his school.
J. It is the business of the principal to administer
effectively all of the general regulations and special
directives issued by the superintendent of schools.28
27Ibid., pp. 341-345.

--

28toc. cit.

Melchior29 states that administration of schools
begins with getting the citizens to provide buildings and
grounds; it continues through maintenance, securing teachers
and supplies, and providing general oversight of the situa-

tion in which teachers and pupils are together in a classroom.

Supervision of instruction begins with the teacher

at work in her classroom; it ends with reports to parents,
and

interviews with them.
Wiles30 points up that the total program o~ the

school is the responsibility of the total staff, and the
official leader should look upon himself as chairman of the
group.

When the total staff makes decisions that represent

the beet efforts of group intelligence, the principal is in

a stronger position than when he makes decisions alone and
asks group members to carry them out.

Wiles further points

out that if a group member decides to operate on his own as
opposed to group purposes, the total pressure of group opinion is brought to bear to bring him back to group goals.
The opinion of fellow workers is a much more effective control than is any action that can be taken by superior authority.
29William T. Melchior, Instructional Supervision
(Boston: D. C. Heath and Company, 1950), p. 4.
30 K1mball Wiles, Supervision for Better Schools
(New York: Prentice-Hall, Inc., 1950)--;-p. 139.
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Pittenger31 states the activities of modern school
principals may be summarized under the heads of (1) administrative responsibilities, (2) supervisory functions, and
(3) community services.

He is responsible for administer-

ing in his school and district the general regulations declared by the superintendent and board; develops supplementary regulations as needed, not in conflict with the
foregoing; administers equipment and supplies; classifies
and promotes pupils; is responsible for discipline; develops and administers the curriculum of his school; oversees
the cocurricular activities; and performs numerous other
miscellaneous administrative functions.

Pittenger further

stated the principal was once, and still is in many systems,
responsible for the care and maintenance of his building.
Jacobson and others32 point up the duties of a principal into the following catagories (1) general administration, (2) clerical work, (3) personnel management, (4) supervision, (5) extracurricular activities, and (6) community
reepons1b111t1es.

However, he is compelled to devote a large

31Benjamin Floyd Pittenger, Local Public School Administration (New York: McGraw-Hill Book Company, Inc., 1951), p. 206.
32Paul B. Jacobson, William c. Reavis, and James D.
Logsdon, Duties of School Principals (New York: Prent1ceHall, Inc., 1951J, pp. 6-55.
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portion of his time to routine administrative and clerical
duties.

These writers also point up a list of duties of a

supervisory nature, namely, conferences with teachers, class
visitation, classification of pupils, teachers' meetings,
test and measurements, conferences with pupils, conferences
with supervisors, and helping new teachers.

One of the most

important responsibilities for the supervisory principal is
that of in-service training for new teachers, especially,
and guidance for all the members of his staff.

Faunce and Bossing state:
The principal leads the group in social orientation
in planning desirable program changes, especially during initial stage, participating in such planning and
action as one of the group. He interprets the effects
of the group's efforts to the faculty members and the
community. Follow cooperatively the leadership of his
colleagues that he and his faculty develop.33
Kyte34 states that the principal is the executive
head of the school to which he is assigned and is directly
responsible to the superintendent of schools.

His planning

should include (1) formulating a sound educational philosophy, (2) surveying and analyzing community conditions, (3)
surveying and analyzing school conditions, and (4) arranging
his program of work.

Kyte believes the principal should be

33Roland C. Faunce, and Nelson L. Bossing, Developing
the Core Curriculwn (New York: Prentice-Hall, Inc., 1952),

p. 205.

34George C. Kyte,

.QR •

.£.ll., pp. 4-14.
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the professional leader of the teaching staff, working
scientifically, and democratically.
SUMMARY

This review of the literature emphasi~es the importance of the administrator's role.

There seems to be a pat-

tern of uniformity as to the duties of the elementary school
principalship.

The main duties of principals seem to vary

as to size of schools.

Small school principals seem to de-

vote most of their time to classroom teaching and clerical
duties, whereas, principals of large schools seem to spend
relatively more time on supervision.
The following duties listed below are summarized
from the writers in the preceeding paragraphs, and it is
believed that they more nearly approximate what should be
done by principals of both large and small schools.
Administrative duties:
The principal shall transmit, to the teacher in his
school, copies of the rules of the board of education,
keep an accurate and comprehensive record of all the
pupils; classify and assign pupils to the various grades
in his school; discipline, staff meetings as are necessary for the solution of administrative and instructional
problems of the school; coordinate the work of all persons and guide them in meeting their responsibilities;
establish desirable working conditions and efficient
personnel relations, organize thoroughly the school
program; enforce the school board's rules, regulations
and policies.
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Supervision duties:
The principal is responsible for supervision of
classroom management, instructional procedures, individual pupil adjustment, and individual teacher development. He should make supervisory observation,
individual conference, teachers• meeting, teacher interv1sitat1on, supervisory uses of tests and measurement, and experimentation.
Clerical duties:
He must maintain an adequate and usuable system of
records and give some personal attention to correspondence, interviews, reports, and requisition. Since he
is generally made responsible for all funds received at
the school, he must make personal disposition of them
and keep a complete record of all financial transactions.
Survey of Related Studies
In the foregoing paragraphs, consideration has been
given to points of view expressed by various writers in the
field as to be the functions and duties of principals performed in connection with their jobs.

The following are

studies made relative to the functions of the principal.
A study of the duties of principals in 614 schools
with respect to the types of duties which consumed their
time as reported in the Seventh Yearbook of the National
Education Association, showed the following distribution

ot duties in each classification:

The average teaching

principal of an elementary school devotes 9.9 per cent to
administration, 10.0 per cent to supervision, 9.5 per cent
to clerical duties, 64.5 per cent to teaching, and 6.2 per
cent to other duties.

The average supervising principal who
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is released from regular teaching spends 30.2 per cent of
his time in administration, 33.8 per cent in supervision,
18.3 per cent in clerical duties, 4.3 per cent in teaching,
and 12.4 per cent in other duties.35
Reavis and others36 made a comparative study in 1931
of the duties of principals found in six independent studies
which included the Middle West, Far West, East and South.
They reported in the order of their frequency of mention the
performance of the following duties: supervision 28.4 per
cent, administration 41.2 per cent, clerical duties 14.9 per
cent, teaching 9.3 per cent, and miscellaneous 6.2 per cent.
Engelhardt37 made a study in 1931 to determine the
percentage distribution of the time and service of elementary school principals in selected large and small schools
as recorded in five different studies.

The duties most fre-

quently recognized by the entire group of principals in order
of their frequency are: supervision of instruction 30 per cent,
administrative duties 41 per cent, community leadership 5
per cent, professional study 3 per cent, clerical activities
17 per cent, and teaching 3 per cent.
35seventh Yearbook ot the Department of Elementary
School Principals, Vol. II,No~,fashington,75. C.: National
Education Association 1 (April, 1928), 205-290.
36Will1am c. Reavis, .Q:Q. cit., p. 497.
37

Fred Engelhardt,

.2:Q. •

.£.ll., pp. 321-323.
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Br1gge38 in a study in 1938, cited Billet's findings
on principals in schools selected for their reputation of
having superior supervisory programs who distributed their
time as follows: 22.9 per cent to administrative duties, 11.1
per cent to clerical duties, 7.3 per cent to public relations,
3.8 per cent to research, 15.2 per cent to supervision, 36.5
per cent to teaching, 6.3 per cent to guidance, 3.0 per cent
to other activities.

He also reported median percentages for

all schools, small and large, rural and urban.

The percentage

of time devoted to supervision ranged from 10.3 in rural
schools to 26.6 in all city schools combined.

When teaching

was omitted, the percentage of time devoted to supervision
in rural schools rose to 19.0.

Other studies, stated the

writer, reported varying distributions of time; 1n one the
percentage devoted to supervision was as high as 42, in
others 1t fell much lower.
Cocking and Gilmore 39 studied the duties of an administrator and found that the principals under study recommended the personnel to be employed by the superintendent
38 Thomas H. Briggs, Improving Instruction {New York:
The Macmillan Company, 1938), p. 97.
39
Walter D. Cocking and Charles H. Gilmore, Organization .&!g Administration of Public Education {Washington,
D. C.: United States Government Printing Office, Staff
Study No. 2, Prepared for The Advisory Committee on Education, 1938), pp. 107-109.

and board of education, as well as the salaries which should
be paid; and that they made proposals to the board and superintendent for improving the school program.

They concluded

that an administrator apparently exerts more influence over
strictly instructional matters than over non-instructions.
Scanlon40 analyzed the regulations of the board of
education of twenty-three cities (all cities of 300,000 and
over population except Detroit and Cincinnati).

Although

the regulations were not uniform nor equally comprehensive
for all cities studied, Scanlon's summary, states Otto, provided an imposing array of principals' duties and responsibilities which have received specific action by school
boards.

Scanlon organized the data into the following

categories:

1. General regulations.
2. The principal and pupils-transfer, assemble and

dismissal, general d1ec1pl1ne, corporal punishment, suspension, health, employment certificates,
errands, and books, prizes, presents, and carfare.

3. The principsl and school property-school buildings,

grounds, and equipment (general responsibilities),
heating and ventilating, use of telephones, fire
protection, fire drills, fire escapes and fire
alarm systems, fire precautions, and janitorial
service.
40 Henry J. Otto, Elementary School Organization and

Administration (New York: Appleton-Century-Crofts, Inc.,1944), p. 540, citing K. I. Scanlon, "School Board Regulations Governing the Pr1nc1ual, 1 Educational Administration
J!lli! Supervision, Vol. 25, lMay, 1939), 337-344.
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4. The principal and teachers-relationship with his
teachers, employment and assignment, and teachers' meetings.
5. The principal and clerical and business affairs--

general records and reports, records and reports
concerning pupils, teachers, and school property.

6. The principal and miscellaneous regulations-hours,
entertainments, advertising, selling merchandise,
and school clocks.
Otto41 states in studying the duties of an administrator, as found according to judgment ot principals themselves, they would like to distribute their time as follows:
51 per cent to supervision; 25 per cent to administration;
5.8 per cent to clerical work; 5.7 per cent to teaching;

and 11.7 per cent to other duties.
A recent study of how principals use their time

within their school may be found in the Twenty-seventh Yearbook o f ~ National Elementary School Principal in which
1,413 sup ervising and 413 teaching principals reported.

The

average teaching principal of an elementary school devotes
10.4 per cent to administration, 12.4 per cent to supervision,
10.7 per cent to clerical duties, 59.5 per cent to teaching,
and 7.0 per cent to other duties.

The average supervising

principal who is released from regular teaching spends 29.3
per cent in administration, 38.9 per cent in supervision,

41 Otto, .QR • .Q.ll., p. 547.

32
15.1 per cent in clerical duties, 2.3 per cent in teaching,

and 14.4 per cent in other duties. 42
In 1952 Kyte 4 3 studied duties concerning the average
principal's plan for the distribution of his working time.
He proposes at least 51 per cent for supervision, almost 25
per cent for administration, about 6 per cent for clerical
work, almost 6 per cent for teaching, and 12 per cent for
other duties, including public relations.

Under the most

desirable conditions, the principal freed from teaching
should allot about 55 per cent of his working time to supervision, 25 per cent to administration, at least 10 per cent
to public relations, 6 per cent to clerical work, and less
than 5 per cent to other duties.

The amount of teaching

which the principal is required to do will affect markedly

the time he can give to other functions.
Summary of Related Studies
The results of these studies seem to indicate that
there should be a cooperative analysis made as to the functions of the school principal.
do not indicate clear cut lines.

The findings of the studies
Solutions that are the re-

sult of such an analysis could be used by school boards,
principals, and teachers, as guides as to what are reasonable expectations of the Job performance of principals.
42 The Elementary School Principalship, .2.!2• cit., pp. 87.
43G eorge c. Kyte, Q.:Q. ,ill., p. 89,
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Conclusions reached in the survey of related duties
of the elementary school principal, may serve as a basis for
arriving at possible generalizations applicable to the data
of the present study.
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CHAPTER III
.ANALYSIS AND INTERPRETATION OF THE DATA
Data for this investigation are the eighty-eight
usable questionnaires returned.

These data have been in-

terpreted by number and per cent.
Experience J:n

~

Principalship.

The years of ex-

perience among Negro elementary school principals in Texas
ie pointed out in Tables 1 and 2.

However, it is felt that

without many years as principal or head teacher, one cannot
possibly understand the instructional problems of the classroom teacher. (See Table 1.)
In the present study the large school principals
group has a median of 13.81 years of experience as elemen-

tary school principals.

On the basis of this survey they

were also found to have a mean of 16.35 years of experience,
with a range of 42 years, the minimum number of years of

experience was three years and the highest 45 years. See
Table 2.)
Small school principals have a median of 14.75 years

ot experience and a mean of 16.13 years in the principalship,
with a range or 47 years, the lowest experience is one year,
and the highest is 48 years.
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TABLE 1
THE EXPERIENCE OF 31 TEXAS NEGRO
ELEMENTARY SCHOOL PRINCIPALS
OF LARGE SCHOOLS

Years or
Experience

0 5 -

Frequency

4
9

10 - 14

15 - 19

20 - 24
25 - 29
30 - 34

35 - 39
40 - 44
45 - 49

Total. • •

Median ••••• 13.81
Mean •••••• 16.35
Range •••••• 42.00

2
5
11
3
4
4
0
0

1
1

31

Per Cent
of All

Principals
6.5

16.1
35.5

9.7
12.9
12.9

o.o
o.o

3.2
3.2

100.0
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TABLE 2
THE EXPERIENCE OF 5? TEXAS NEGRO
ELEMENTARY SCHOOL PRINCIPALS
OF SMALL SCHOOLS

Years or
Experience

0 -

Frequency

Per Cent
or All
Principals

9
6

15.8
10.5
22.8

4

5 - 9
10 - 14
15 - 19

13
9

10

20 - 24

29
34
39

3
4

44

0

49

l

Total • • •

57

25
30
35
40
45

-

Median •••
Mean •••••
Range ••••

2

14.75

16.13
47.00

15.8
17.5
5.3

7.0
3.6

o.o

1.7

100.0
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There appears to be a very slight difference in the
median, means, range, and least years of experience between
elementary principals of large and small schools as shown in
Tables land 2.

It could be that the usual line of pro-

motion has been from· the teaching pr1ncipalship in small
schools after long experience, and perhaps then the principal 1s promoted to the large school principalship.

It is

felt that more persons come to the large school principalship from small school princ1palsh1p than any other source.
Community Industries.

In answer to the question:

•what is the principal industry in your community?"

It

was

found that in small school areas fifty or 89.5 per cent of
the communities were engaged in farming; four or 7.0 per
cent in transportation, two or 3.5 per cent in oil industries, and one or 1.8 per cent in miscellaneous enterprises.
The data revealed that twenty or 64.5 per cent of large
school areas of the communities were engaged in manufacturing; five or 16.1 per cent in transportation, three or
9.9 per cent 1n oil industries, two or 6.4 per cent in steel
industry, and one or 3.1 per cent in miscellaneous enterprises.

The findings as indicated in the foregoing para-

graph, relative to types of industries to be found in comcunities having small and large schools, were as anticipated.
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Pupil Enrollment.

The principals or large schools

in the present study have a median enrollment or 744 pupils
(average, 735 pupils).

Twelve and nine tenths per cent had

less than 500 pupils; 64.9 per cent had 500-799 pupils; and
32.2 per cent had 800 or more pupils.

Among the small school

principals, the median enrollment is 246.6 pupils, and the
average is 248 pupils.

Seventy and one tenth per cent enroll

fewer than 300 pupils, with the smallest enrollment being one
hundred and fifty-three pupils.
Teachers Employed.

Chief among the principal's

personnel resources are the classroom teachers of each
school unit.

The number assigned to each unit is usually in

direct relationship to the number of pupils enrolled.l
Therefore, it was found that the large school is directed
by principals who have approximately 736 pupils and twentyfour teachers; or an average ot thirty-one pupils per teacher.
Small school principals have schools of 248 pupils with eight
teachers, which also means an average of about thirty-one
pupils per teacher.

Twenty-five and five tenths per cent of

the principals of large schools and 100 per cent or the principals of small schools, have fewer than twenty teachers.
1 "Senate Bills Nos. 115, 116, and 117," Senate
Journal, Austin, Texas: Fifty-First Legislature, State of
Texas, ~June 2, 1949), 12.
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The size of the teaching staff employed in small and large
schools 1e given in Table 3.
Principals of large schools, where the enrollment is
400-500 pupils, average 18 teachers; those with 600-999 en-

rollment, have twenty-seven teachers; and . those who have 1,
000 or more enrollment, have thirty-two teachers.

TABLE 3
TOTAL NUMBER OF TEACHERS IN 31 LARGE
SMALL TEXAS NEGRO ELEMENTARY SCHOOLS
FOR THE YEAR OF 1953 BASED ON SIZE OF TEACHING STAFF
AND 5?

Size of Staff

Small Schools

Large Schools
Number
of
Per Cent
Teachers

Less than 10 teachers
10 - 19 teachers
20 - 29 teachers
ro and over
Total • • •

oo.o

0

190

25.0
58.7

289
181

61.5
38.5

124

16.3

0
0

oo.o
oo.o

760

100.0

470

100.0
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Teaching Princinals.
you a teaching principal?"

Number
ot
Per Cent
Teachers

In answer to the question, Mare
It was found that 78.7 per cent

of the principals in small schools were teaching principals
as compared with 6.1 per cent in large schools.

It was re-

Yealed also that 21.3 per cent of the small school principals

and 93.9 per cent of large school principals did not teach
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any classes at all.

Teaching consumed relatively large

proportions of the total time of the principal in small
schools.

In large schools, teaching principals give rela-

tively more time to clerical work, supervision and administration, and consequently smaller proportions to teaching
iuties.
Class Periods Taught.

In answer to the question,

"how many classes do you teach? 1

or

number

It was revealed that the

class periods taught by large and small school

principals included in this study are as follows: approximately forty-nine or 86.0 per cent of the small school
principals teach tour class periods per day.

Five or 8.8

per cent of the small school principals do not teach any
classes and three or 5.2 per cent of the small school principals teach only one period per day, leaving them tree to
devote most of their time to other duties.

The data also

revealed two or 6.4 per cent of the large school principals
teach only three classes, and one or 3.2 per cent teach one
class, and twenty-eight or 90.4 per cent teach no classes
at all.
It is felt that the principals of small schools not
only have the respons1b111t1es of administering to the
school, but they are responsible for daily classroom teaching.

As a consequence of these dual reepons1b111t1es, one
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of which is administrative, it is believed principals in
the small schools in many cases do not have sufficient
time to give adequate leadership.

The data indicate that

large school principals can give time to discharging their
administrative and supervisory duties.

The large school

principals, their status, with reference to their duties,
appears to be more clearly defined than does the small school
principal.

If this 1e true, it 1s felt that the principals

of large schools are 1n an unusual position to give guidance
and leadership, because they devote very little time to class
room teaching.
Courses Taught.

or

the courses most taught by

teaching principals in small schools, geography, arithmetic 1
spelling and science were the highest in frequency of mention.

Eighteen of the small school teaching principals

taught the following courses in addition to those mentioned:
reading, health, and history.

Three of the large school

teaching principals reported having taught classes in geography, arithmetic, and science, while one of the large school
teaching principals taught civics.
By size of school, the teaching principals of large
and small schools show little in the way of differences as
to the kinds of courses taught.

The findings as indicated
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in the foregoing paragraphs relative to courses taught in
large and small schools, were somewhat anticipated.
Only six categories of duties performed by the principal were selected by the writer because they represented
the highest number of frequency ranking and it is felt that
these six categories are the main duties performed by the
Texas Negro elementary school principals.

Tables in Appen-

dix D contains a complete breakdown of the coded responses
of the Texas Negro elementary school principals in all of
the areas studied.
Administrative Duties Performed Most.

In answer to

the question, "what are the administrative duties performed
most by you?"

Tables 4 and 5 list six areas of performance

mentioned by principals of large and small schools, and in
the order of their frequency of mention. (See Tables 4 and 5.)
By size of schools, relatively little variation is
found in the administrative duties performed most by the
principal, except in selection, classification and assignment
of teachers and pupils.

In the small schools, teaching

principals spend relatively more time on selection, classification and assignment of teachers and pupils than do
principals in large schools.

In large schools perhaps such

duties are handled by the central office.

Schedule making

for conferences and classes consumes relatively more of the
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TABLE 4

SIX ADMINISTRATIVE DUTIES PERFORMED MOST
BY 31 TEXAS NEGRO ELEMENTARY LARGE SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Administrative Duties

Frequency
or Mention

Assists in selecting, classifying, and assignment of teachers
and pupils.

24

77.0

Inspecting school buildings and
grounds.

20

64.5

Schedule making for conferences
and classes.

19

61.0

Planning, coordinating, and administering all phases of the
school program and furnishing
leadership.

16

51.6

Checking attendance and making
reports to the superintendent.

14

45.0

Helps in interpreting the
school to the public.

11

35.0

Per Cent
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TABLE 5
SIX ADMINISTRATIVE DUTIES PERFORMED MOST
BY 57 TEXAS NEGRO ELEMENTARY SMALL SCHOOL PRINCIPALS FOR THE YEAR OF 1953

Administrative Duties

Frequency
of Mention

Assists in selecting, classifying, and assignment or teachers
and pupils.

46

80.7

Inspecting school buildings and
grounds.

36

63.0

Schedule making for conferences
and classes.

35

57.9

Planning, coordinating, and administering all phases of the
school program and furnishing
leadership.

29

50.8

Checking attendance and making
reports to the superintendent.

26

45.0

Halps in interpreting the school
to the public.

20

35.0

Per Cent
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principals' time as the school size increases.

As was

anticipated, the findings clearly point out that there is
not a gap between the thinking of large and small school
principals with respect to their administrative duties.
Administrative Duties Performed Least.
to the question,

11

In answer

what are the administrative duties per-

formed least by you?"

Tables 6 and 7 list the six areas

of performance mentioned and in the order of their frequency
of mention.

(See Tables 6 and 7.)

On the average, the principals of large and small
schools in the present study perform similar duties as
listed in Tables 6 and 7 .
differences are not great.

However, they do vary, but the
The tabulation show that the ad-

ministrative duty least frequently performed by principals
of small schools is "transmitting to teachers the policies
of the board of education."

Principals of large schools

point out that "performing administrative duties in connection with the child's health plan activities," is the administrative duty least frequently performed .
The foregoing findings were not as anticipated, because it was thought that perhaps, these duties would have
been more similar .

However, it is felt that in small

schools, policies were formulated by the superintendent,
9assed on to the principal, who transmits them to teachers
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TABLE 6
SIX ADMINISTRATIVE DUTIES PERFORMED LEAST
BY 31 TEXAS NEGRO ELEMENTARY LARGE SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Administrative Duties

Frequency
ot Mention

Per Cent

Transmit to teachers the policies
of the board of education.

19

61.0

Fostering the welfare of pupils
through organized community
group.

17

54.5

Assists in selecting adopted
textbooks, supplies and equipment.

15

48.0

Helps with general and special
discipline.

13

41.9

Making reports to the State Department of Education.

11

35.0

Performs administrative duties
in connection with the child's
health and plan activities.

10

32.0
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TABLE?

SIX ADMINISTRATIVE DUTIES PERFORMED LEAST
BY 57 TEXAS NIDRO ELEMENTARY SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Administrative Duties

Frequency
of Mention

Per Cent

Performs administrative duties
in connection with the child's
health and plan activities.

35

61.4

Helps with general and special
discipline.

31

54.4

Fostering the welfare of pupils
through organized community
group.

2?

47.0

Assists in selecting adopted
textbooks, supplies and equipment.

23

40.3

Making reports to the State Department of Education.

21

36.S

Transmit to teachers the policies of the board of education.

19

33.3
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at the beginning of the school year and at various intervals
during the school session.

It is believed that the adminis-

trative duty performed least by principals of small schools
is a direct result of adequate cooperation by private, local,
and state associations.
Supervisory Duties Performed Most.

In answer to the

question, "what are the supervisory duties performed most by
you?"

Tables 8 and 9 list the areas of performance mentioned

and in the order of their frequency mentioned.

(See Tables

8 and 9.)
Tabulations by school size did not reveal serious
variation in appraisal of specific learning situations to
ascertain the needs of children and efficiency or the instruction.

They do show, however, that in these small

schools, relatively more reliance is placed on giving supervision to

11

pupil diagnosis and measurement."

School size

also reveals no extreme or distinct differences in the supervisory technics of small and large school principals.

Prin-

cipals in large schools, as compared with those in small
schools, show more inclination, on the whole, toward giving
classroom supervision.
By school size, the differences in the per cents on
the various items do not seem to be significant except to
show that the smaller the school the more likely the

TABLE 8
SIX SUPERVISORY DUTIES PERFORMED MOST
BY 31 TEXAS NEGRO ELEMENTARY LARGE SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Supervisory Duties

Frequency
of Mention

Per Cent

The appraisal ot specific learning situations to ascertain the
needs of children and efficiency
of the instruction.

21

Assists 1n giving technical service to teachers 1n the form of
instructional aids, specific
suggestions tor the improvement
of instruction, and assistance in
pupil diagnosis and measurement.

18

Planning a research program for
the purpose or curriculum construction and revision, and
materials, technics, and methods
of instruction.

17

Working cooperatively with teachers through individual or group
conferences, through stimulation
to further professional study, and
through cooperative development of
some program or in-service education.

15

48.0

Supervision ot classroom.

13

41.9

Planning, giving, or arranging
for demonstration lessons.

11

35.0

68.0
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TABLE 9
SIX SUPERVISORY DUTIES PERFORMED MOST
BY 57 TEXAS NEGRO ELEMENTARY SMALL SCHOOL PRINCIPALS FOR THE YEAR OF 1953

Supervisory Duties

Frequency
or Mention

Per Cent

Assists 1n giving technical service to teachers in the form of
instructional aids, specific
suggestions for the improvement
of instruction, and assistance
1n pupil diagnosis and measurement.

36

63.0

Appra1sa1 of specific learning
situations to ascertain the
needs of children and efficiency of
the instruction.

36

61.4

Planning a research program for
the purpose of curriculum construct1on and revision, and for
the improvement or materials,
techn1cs, and methods of instruction • .

29

50.8

Working cooperatively with teachera through individual or group
conferences, through et1mulation to further professional
study, and through cooperative
development of some program of
in-service education.

27

47.0

Supervision of classroom.

23

40.3

Planning, giving, or arranging
for demonstration lessons.

21

36.8
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principal will be limited in his supervisory program.

The

larger the school the more likely the principal will participate in research, serve on curriculum committees, and
various other organizations.

It 1s felt also that neither

the numbers nor the percentages as indicated, should be
interpreted loosely.

There 1s danger of giving over-emphasis,

to the variations noted.

These could be chance variations,

rather than real differences.

Therefore, other factors

rather than school size could be operative here.
Supervisory Duties Performed Least.

In answer to

the question, "what are the supervisory duties performed
least by you?"

Tables 10 and 11 list the order of their

performance and frequency of mention.

{See Tables 10 and

11.)
On the basis of school size, the tabulations again
do not shift too greatly in the general pattern with respect
to the supervisory role.

Yet the principals in the larger

schools, as compared with those in smaller schools, seem to
give more time to lectures on instructional problems and
conferences.

Principals in smaller schools, as compared

with those in larger schools, seem to give supervision related to retarded children.

Items rank much the same for

large and small schools except that principals of small
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TABLE 10
SIX SUPERVISORY DUTIES PERFORMED LEAST
BY 31 TEXAS NEGRO ELEMENTARY LARGE SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Supervisory Duties

Frequency
of Mention

Per Cent

Lectures on instructional
problems

20

60.5

Working with groups of teachers on problems of their own
choosing.

19

61.0

Leading general discussion at
teachers' meetings.

17

54.5

Hold conference with failing
or retarded pupils in order to
discover the cause of lack of
progress.

16

51.6

Supervise playground , s.ssembly
program, custodians, maids, and
cafeteria helpers.

15

48.0

Conference with supervisors and
supervising tests and measurements.

13

41.9
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TABLE 10
BY

SUPERVISORY DUTIES PERFORMED LEAST
31 TEXAS NEGRO ELE ENTARY LARGE SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Supervisory Duties

Frequency
of Mention

Per Cent

Lectures on instructional
problems.

20

60.5

Working with groups of teachere on problems of their own
choosing.

19

61.0

Leading general discussion at
teachers• meetings.

17

54.5

Hold conference with failing
or retarded pupils in order to
discover the cause of lack of
progress.

16

61.6

Supervise playground, assembly
program, custodians, maids, and
cafeteria helpers.

16

48.0

Conference with supervisors and
supervising tests and measurements.

13

41.9
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TABLE 11
SIX SUPERVISORY DUTIES PERFORMED LEAST

BY 57 TEXAS NEGRO ELEMENTARY SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Supervisory Duties

Frequency
of Mention

Per Cent

Hold conferences with failing
or retarded pupils in order to
discover the cause of lack of
progress .

38

66.6

Working with groups of teachers
on problems of their own choosing.

36

63.0

Lectures on instructional problems.

30

52.6

Supervise playground , assembly
program, custodians, maids, and
cafeteria helpers.

27

47.0

Conference with supervisors and
supervising tests and measurements .

24

42.0

Leading general discussion at
teachers• meetings.

11

.19.0
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schools put more emphasis upon pupil adjustment and large
school principals stress other things as pointed out in
Table 10.
Clerical Duties Performed~.
question
by you?"

11

In answer to the

what types of clerical duties are performed most
Tables 12 and 13 list the areas of performance

according to their frequency of occurrences.

(See Tables

12 and 13.)

It was found in this study that large school principals did not perform as many clerical duties as small
school principals.

Perhaps, this could be the general pic-

ture in large and small Texas Negro elementary schools.
However, the data revealed fifteen or 48.0 per cent of the
principals of large schools and thirty-five or 61.4 per
cent of the principals of small schools listed

11

s1gn1ng

excuses, tardy and absence slips" as being the clerical duty
performed most.
Clerical Duties Performed Least.
question "what types
by you?"

or

In answer to the

clerical duties are performed least

Tables 14 and 15 list the clerical duties per-

formed least by principals of large and small schools and
in the order or their frequency

or

occurrences.

The data

revealed that seventeen or 54.4 per cent of large school
principals listed "taking annual inventory of stock," as

56

TABLE 12
SIX CLERICAL DUTIES PERFORMED MOST BY

31 TEXAS NEGRO ELEMENTARY LARGE SCHOOL PRI CIPALS

FOR THE YEAR OF 1953

Clerical Duties

Frequency
of Mention

Per Cent

Signing excuses, tardy and absence slips.

15

48.0

Making out lunchroom reports.

13

41.9

Checking bank deposits of lunchroom, other school funds, and
other reports.

11

35.0

Periodic reports to parents.

10

32.0

Compile monthly pay roll report.

10

32.0

Compile monthly class1f1cat1on record.

10

32.0
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TABLE 13
SIX CLERICAL DUTIES PERFORMED MOST BY 57
TEXAS NEGRO ELEMENTARY SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Clerical Duties
Signing excuses, tardy and absence slips.

Frequency
or Mention

Per Cent

35

61.4

. 30

52.6

Checking bank deposits of lunchroom, other school funds, and
other reports.

29

50.8

Periodic reports to parents.

2?

4?.0

Compile monthly pay roll report.

26

45.0

Compile monthly classification
record.

26

45.0

Making out lunchroom reports.
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the duty performed least.

The data revealed also that

thirty-seven or 64.9 per cent of the principals of small
schools in this study listed "compiling principal's annual
report" as the clerical duty performed least.

TABLE 14
SIX CLERICAL DUTIES PERFORMED LEAST BY 31
TEXAS NEGRO ELEMENTARY LARGE SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Clerical Duties

Frequency
of Mention

Per Cent

Taking annual inventory of
stock.

l?

54.5

Compiling princ1pal 1 s annual report.

13

41.9

File statistical records on
pupils.

12

38.7

Checking teachers' reports.

11

35.0

Checking teachers• reports on
standardized test results.

9

29.0

Writing out traneter of pupils.

8

26.8
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TABLE 15
SIX CLERICAL DUTIES PERFORMED LEAST BY 57
TEXAS NEGRO ELEMENTARY SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Clerical Duties

Frequency
of Mention

Per Cent

Compiling principal 1 s annual
report.

37

64.9

Taking annual inventory of
stock.

35

61.4

Writing out transfer of pupils.

31

54.4

Send out pink index cumulative
record cards to other schools.

28

49.0

General office and clerical work.

24

42.0

Compiling promotion summary for
the building.

19

In most small schools clerical duties are performed
by the principals.

However, in large schools they are

allocated to the clerk or clerks.
Jacobson and others point out:
In medium and large schools the designation of a
clerk as secretary to the faculty to write professional
letters, cut stencils and prepare duplicated material
for teaching purposes, and perhaps, prepare the daily
bulletin and the weekly calendar has proved desirable.
How far office duties should be divided depends on the
size of the clerical staff provided, and its special
abilitiee.2
2

Paul B. Jacobson, William c. Reavis, James D.
Logsdon, Duties of School Principals (New York: PrenticeHall, Inc., 1951), p. 221.
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Administrative Duties Requiring the Most Amount of
Time to Perform. In answer to the question,"whioh one of
your administrative duties require the most time to perform?"
The data revealed that thirty-three or 57.8 per cent of the
principals of small schools and nineteen or 61.0 per cent
of the principals of large schools listed "planning, coordinating, administering all phases of the school program
and furnishing leadership," as requiring the most time to
perform.

It is felt that the foregoing duties are important,

because it is the duty of principals to try honestly to understand the policies and plans for a school in order to
coordinate and administer a program effectively.
Administrative Duties Requiring~ Least Amount
~ ~

!g_ Perform.

In answer to the question, "which one

of your administrative duties require the least time to perform?"

Tabulation reveal thirty-one or 54.4 per cent of the

principals of small schools in this study listed "transmitting
to teachers the policies of the board of education," as the
administrative duty requiring the least amount of time to
perform.

The data revealed also that eighteen or 58.0 per

cent of the principals of large schools in this study 11sted
"selecting adopted textbooks, supplies and equipment" as the
administrative duty requiring the least amount of time to
perform.

It 1s believed that perhaps in small schools, a
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system 1s worked out for "transmitting to teachers the
policies of the board of education," at the beginning of
the school term for maximum efficiency and is not readily
changed, because, perhaps of inadequate staff and other factors.

It is also felt that in large schools a greater per

cent of the pr1ncipals 1 administrative duties are performed
by the central office, which may be conducive both to ineffective central office administration and to the development of weak school principals.
Clerical Duties Performed Requiring The Most Time
to Execute.

In answer to the question,

11

which one of the

clerical duties performed by you require the most time to
execute?"

The data revealed that nineteen or 61.0 per cent

of the principals of large schools and thirty-two or 56.l
per cent of the principals of small schools listed "checking
routine reports, bank deposits, and other school funds," as
being the clerical duty requiring the most time to execute.
These findings, although the reasons were not explored, perhaps reflect the practice often found in Texas Negro elementary schools.
Clerical Duties Performed Requiring The Least Time

1Q Execute.

In answer to the question,"wh1ch one of the

clerical duties performed by you require the least time to
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execute?"

Sixteen or 51.5 per cent of the principals of

large schools revealed that "filing statistical records on
pupils," required the least amount of their time to execute.
Twenty-nine or 50.8 per cent of the principals of small
schools revealed that "sending out pink index cumulative
record cards to other schools," required the least amount
of their time to execute.

It is felt that the clerical

duty performed least by the large school principals is,
perhaps a direct result of the principals ability to delegate clerical duties to the school secretary.

It is also

felt that the clerical duty performed least by the small
school principals in the foregoing paragraph is, perhaps
the result of delegating this authority to a teacher.
Supervisory Duties Performed Requiring the Most
Time !Q Perform.

In answer to the question, "which one of

the supervisory duties performed by you require the most
time to perform?"

The data revealed eighteen or 58.0 per

cent of the principals of large schools cited "planning a
research program for the purpose of curriculum construction
and revision, and for the improvement of materials, technics,
and methods of instruction," as being the supervisory duty
requiring the most time to perform.

Tabulation revealed

thirty or 52.6 per cent of the principals of small schools
listed "appraisal of specific learning ~ituations to
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ascertain the needs of children and efficiency of the instruction," as being the supervisory duty requiring the most
time to perform.
were anticipated.

The findings in the foregoing paragraph
From observation it appears that princi-

pals of large schools spend a lot of time performing supervisory duties, and therefore plans must be selected whereby
the effectiveness of the supervisory program may be appraised.
It is felt also that the supervisory duties of principals of
small schools have been limited because of the intensified
drive for economy in school operation, and the desire of the
principals to work out all plans for supervision without the
aid of teachers.

Consequently it is believed that principals

of some small schools are still giving inadequate supervision.
Supervisory Duties Performed Requiring The Least
~

to Perform.

In answer to the question,"which one of

the supervisory duties performed by you require the least
time to perform?"

The data revealed sixteen or 51.6 per

cent of the principals of large schools and thirty or 52.5
per cent of the principals of small schools named "working
with groups of teachers on problems of their own choosing,"
as the supervisory duty requiring the least amount of time.
It is felt also that principals from all sizes of schools
and all sizes of communities should give supervisory assistance to teachers in order that they may reach the highest

64

level of professional development that is possible for them
to attain.

Seemingly, all too frequently inexperienced

teachers receive practically no supervisory help.

It appears

that they are compelled to muddle through as best they can.
Administrative, Supervisory, and Clerical Duties
Most Difficult to Perform.

The following duties mentioned

under each sub-topic head have been selected because of its
frequency of mention.
Administrative Duties Most Difficult to Perform.
In answer to the question

11

whioh of the administrative duties

is the most difficult to perform?"

The data revealed that

nineteen or 61.0 per cent of the principals of large schools
listed "selecting, classifying, and assignment of teachers
and pupils," as the most difficult administrative duty to
perform.

Principals of large schools pointed out that this

duty was difficult because of set school policies, individual differences, social adjustment, and many other factors.
Tabulation revealed further that thirty-two or 56.1 per cent
of the principals of small schools rated "planning, coordinating, and administering all phases of the school program
and furnishing leadership as the most difficult administrative duty to perform.

Principals of small schools listed the

lack of sufficient agreement between school boards and teachers
as the major reason for the difficulty.
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Supervisory Duties~ Difficult to Perform.

In

answer to the question, "which of the supervisory duties 1s
the most difficult to perform?"

Twenty-two or ?0.9 per cent

of the pr1nc1pals of large schools ranked appraisal of specific learning situations to ascertain the need or children
and efficiency of the instruction, as the most difficult
supervisory duty to perform.

It was pointed out that this

duty was difficult because it required a great deal of time,
effort, thought, and open mindedness.

Tabulation revealed

also thirty-five or 61.4 per cent of the principals of small
schools cited

11

giving technical service to teachers in the

form of instructional aids, specific suggestions for the
improvement of instruction, and assistance in pupil diagnosis
and measurement," as the most difficult supervisory duty to
perform.

It was pointed out that this duty was difficult be-

cause of the many different personalities, time element,
many varied opinions, and office work.

-

Clerical Duties Most Difficult to Perform.

-

In answer

to the question, "which of the clerical duties is the most
difficult to perform?"

It was noted that sixteen or 51.6

per cent of the principals of large schools and thirty-three
or 57.8 per cent of the principals of small schools both
listed "making out lunchroom reports," as the most difficult
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clerical duty to perform.

It was pointed out that this

duty was difficult because of the number of students served,
and carelessness of employees.
Administrative, Supervisory, and Clerical Duties
Least Difficult to Perform.

The following duties mentioned

under each sub-topic head have been selected because of its
frequency of mention.
Administrative Duties Least Difficult to Perform.
In answer to the question "which of the administrative
duties is the least difficult to perform?"

Tabulation re-

veale d thirty-one or 54.4 per cent of the principals of
small schools reported "making reports to the State Department of Education," as the administrative duty least difficult to perform.

It was revealed that this duty was least

difficult to perform because it required very little effort
on the part of the principals if records were kept accurately.
It was noted that eighteen or 58.0 per cent of the principals
of large schools listed "selecting adopted textbooks, supplies
and equipment," as the administrative duty least difficult to
perform.

It was revealed that this duty was least difficult

to perform because of efficient clerical helpers.
Supervisory Duties Least Difficult to Perform.
answer to the

qi

estion,

11

In

wh1ch of the supervisory duties is
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the least difficult to perform?"

The data revealed that

sixteen or 51.6 per cent of the principals of large schools
and thirty-six or 63.0 per cent of the principals of small
schools named "working with groups of teachers on problems
of their own choosing," was the supervisory duty least difficult to perform.

It was pointed out that this duty was

least difficult because of the teachers' willingness to cooperate on such issues.
Clerical Duties Least Difficult 1Q. Perform.

In

answer to the question, "which of the clerical duties is
the least difficult to perform?"

Tabulations revealed that

seventeen or 54.5 per cent of the principals of large schools
reported that "filing statistical records on pupils," was
the clerical duty least difficult to perform.

It was pointed

out, however, that this was due to the work of office employees.

The data also revealed that twenty-nine or 50.8

per cent of the principals of the small schools cited "writing out transfer of pupils," was the clerical duty least difficult to perform.

However, it was pointed out that a large

percentage of the work was delegated to teachers and pupils,
thereby making this duty the least difficult to perform.
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SUMMARY
In the present study the principals of large schools
had a median of 13.81 years of experience as elementary
school principals.

On the basis of this survey they were

also found to have a mean of 16.13 years in the principalship, with a range of 47 years; lowest one, and highest 4'B
years.
It was found that in small school areas fifty or
89.5 per cent of the communities were engaged in farming;
four or 7.0 per cent in transportation, two or 3.5 per cent
1n oil industries, and one or 1.8 per cent in miscelleneous

enterprises.

The data revealed that twenty or 64.5 per cent

of large school areas of the communities were engaged in
manufacturing; five or 16.1 per cent in transportation,
three or 9.9 per cent in oil industry, two or 6.4 per cent
in steel industry, and one or 3.1 per cent in miscellaneous
enterprises.
The principals of large schools in the present study
have a median enrollment of 744 pupils, average, 735 pupils.
Among the principals of small schools, the median enrollment
is 246.6 pupils, and the average is 248 pupils.

There is

approximately one teacher 1n large schools to every 31 pupils,
as compared to one teacher in small schools to every 31
pupils.

69

The data revealed that 86.0 per cent of the principals or small schools teach four class periods per day,
while 90.4 per cent of the principals in large schools teach
no classes at all.
By size of schools relatively little variation is
found in the administrative duties performed most and least.
School size also revealed no extreme or distinct
differences in the supervisory technics or small and large
school principals.

Principals in large scho ol s , as compared

with those in small schools, show more inclination, on the
whole, toward giving classroom sup ervision, while principals

in small schools place more emphasis on giving supervision
to pupil diagnosis and measurement.
It was found in this study that principals of large
schools did not perform as many clerical duties as principals of small schools.
The data revealed that thirty-three or 57.8 per cent
of the principals of small schools and nineteen or 61.0 per
cent of the principals of large schools listed "planning ,
coordinating, administering all phases of the school program
and furnishing leadership as requiring the most time to
perform."
Tabulation revealed thirty-one or 54.4 per cent of
the principals of small schools in this study listed "transmitting to teachers the policies of the board of education,"

?O
as the administrative duty requiring the least amount of
time to perform.

The data revealed also that eighteen or

58.0 per cent of the principals of large schools in this
study listed "selecting adopted textbooks, supplies and equipment," as the administrative duty requiring the least amount
of time to perform.
The data revealed that nineteen or 61.0 per cent of
the principals of large schools and thirty-two or 56.1 per
cent of the principals of small schools listed "checking
routine reports, bank deposits, and other school funds," as
being the clerical duty requiring the most time to execute.
Sixteen or 51.5 per cent of the principals of large
schools revealed that "filing statistical records on pupils,"
required the least amount of their time to execute.

Twenty-

nine or 50.8 per cent of the principals of small schools revealed that "sending out pink index cumulative record cards
to other schools," as being the clerical duty requiring the
least amount of time to execute.
The data revealed eighteen or 58.0 per cent of the
principals of large schools cited "planning a research program for the purpose of curriculum construction and revision,
and for the improvement of materials, technics, and methods
of instruction," as being the supervisory duty re quiring the
most amount of time to perform.

Tabulation revealed thirty

or 52.6 per cent of the principals of small schools listed
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"appraisal of specific learning situations_ to ascertain the
needs of children and efficiency of the instruction," as
being the supervisory duty requiring the most amount of time
to perform.
The data revealed sixteen or 51.6 per cent of the
principals of large schools and thirty or 52.6 per cent of
the principals of small schools named "working. with groups
of teachers on problems of their own choosing," as the supervisory duty requiring the least amount of time to perform.
The data revealed that nineteen or 61.0 per cent of
the principals of large schools listed "selecting, classifying, and assignment of teachers and pupils," as the most
difficult administrative duty to perform.

Tabulation re-

vealed further that thirty-two or 56.1 per cent of principals of small schools rated "planning, coordinating, and
administering all phases of the school program and furnishing leadership as the most difficult administrative duty to
perform.
Twenty-two or ?0.9 per cent of the principals of
large schools ranked appraisal of specific learning situations to ascertain the needs of children and efficiency of
instruction, as the most difficult supervisory duty to
perform.

Tabulation revealed also thirty-five or 61.4 per

cent of the principals of small schools cited "giving technical service to teachers in the form of instructional aids,
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specific suggestions for the improvement of instruction, and
assistance in pupil diagnosis and measurement," as the most
difficult supervisory duty to perform.
It was noted that sixteen or 51.6 per cent of the
principals of large schools and thirty-three or 57.8 per cent
of the principals of small schools both listed "making out
lunchroom reports," as the most difficult clerical duty to
perform.
Tabulation revealed thirty-one or 54.4 per cent of
the principals of small schools reported "making reports to
the State Department of Education," as the administrative
duty least difficult to perform.

It was noted that eighteen

or 58.0 per cent of the principals of large schools listed
"selecting adopted textbooks, supplies and equipment," as
the administrative duty least difficult to perform.
The data revealed that sixteen or 51.6 per cent or
the principals of large schools and thirty-six or 63.0 per
cent of the principals of small schools names "working with
groups of teachera on problems of their own choosing," as
the supervisory duty least difficult to perform.
Tabulation revealed that seventeen or 54.5 per cent
of the principals of large schools reported that "filing
statistical records on pupils," as the clerical duty least
difficult to perform.

The data also revealed that twenty-

nine or 50.8 per cent of the principals of small schools

?3
cited" riting out transfer of pupils," as the clerical duty
least difficult to perform.
The duties of the Texas Negro elementary school principals as found in this study of large and small schools are
listed in rank order and can be found in Appendix D, Table
30.

The hypothesis to be tested by this study was, although the duties of principals may vary in large and small
schools, there will be found more similarities of administrative, supervisory, and clerical duties existing among
them than differences.
Tables 31-36 inclusive, (see Appendix D) point out
a very high positive correlation between the duties performed by Texas Negro elementary principals of large and
small schools.

In fact the sum total of these correlations

are only a few tenths less than a perfect positive correlation which is rarely or never experienced.
Therefore, it is concluded that perhaps on the basis
of these data, the administrative, supervisory and clerical
duties of Texas Negro elementary principals of large end
small schools are more similar than different.

74

CHAPTER IV

SUMMARY-CONCLUSION AND RECOMMENDATIONS
The study of eighty-eight Texas Negro elementary
school principals was conducted in accredited elementary
schools located 1n rural, small urban, and large urban areas
of the state.

There were fifty-seven small schools and thirty-

one large schools included in this study.

The questionnaire

method was used to secure the data.
As indicated in Chapter I, the major purpose of this
study was to determine the kinds of administrative, clerical,
and supervisory duties performed by the Negro elementary
school principals in Texas.
The subordinate purposes were:
1. To determine those factors that either contribute to making the performance of the administrative, supervisory, and clerical duties difficult or easy.
2. To determine which of the administrative, supervisory, and clerical duties the principal gives
the most, and the least time to, in performing.
The solving of this problem was dependent upon finding the answers to the following questions.
1. What are the administrative duties performed:
a. Most by the principal?
b. The least by the principal?
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2. What are the supervisory duties performed:
s. The most by the principal?
b. The least by the principal?
3. What types of clerical duties are performed:

a. The most by the principal?
b. The least by the principal?

4. Which of the supervisory, administrative, and

clerical duties performed by the principal does
he give:
a. The most time to in performing?
b. The least time to in performing?

5. In what way do the administrative, supervisory,
and clerical duties performed by the principal
in the small and large school differ?
a. Which of these duties are the most difficult to perform? Why?
b. Which of these duties are the least difficult to perform? Why?
The related duties and studies summarized in Chapter
II pointed out that there seems to be a pattern of uniformity as to the duties of the elementary school principalship.
The main duties of the principals seem to vary as to size
of schools.

Small school principals seem to devote most of

their time to classroom teaching and clerical duties, whereas, principals of large schools seem to spend relatively
more time supervising.
The results of these studies seem to indicate that
there should be a cooperative analysis made as to the functions of the school principal.
do not indicate clear cut lines.

The findings of the studies
This study grew out of a

desire to aid in the task of bringing to light the duties

76

performed by Texas Negro elementary school principals so
I

that existing duties in the field might be used as a guide
by school boards, principals and teachers.
CONCLUSIONS
The evidence indicated that the administrative duty
performed most by principals of large and small schools was
the selection, classification and assignment of teachers
and pupils.
The duty performed· least by principals of large
schools was transmitting to teachers the policies of the
board of education. Principals of small schools pointed
out that performing administrative duties in connection
with the child's health plan activities, was the administrative duty least performed.
Tabulation by school size did not reveal serious
variation in supervisory duties performed most. However,
in small schools, relatively more reliance 1s placed on
giving supervision to pupil diagnosis and measurement.
Principals of large schools, as compared with those in
small schools, show more inclination, on the whole,
toward giving classroom supervision.
On the basis of school size, tabulation again do
not shift too greatly, in general pattern with respect to
the supervisory duties performed least. Yet the principals
in large schools, as compared with those in small schools,
seem to place more emphasis on lectures, instructional
problems, and conferences. Principals in small schools,
as compared with those 1n large schools, seem to emphasize
supervision as related to retarded children.
It was found in the study of clerical duties performed most, that large school principals did not perform
as many clerical duties as small school principals. Perhaps, this could be the general picture in large and small
Texas Negro elementary schools. The data revealed fifteen
or 48.0 per cent of the principals of large schools and
thirty-five or 61 . 4 per cent of the principals of small
schools listed signing excuses, tardy and absence slips,
as being the clerical duty performed most.
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The data revealed that the clerical duty performed
least b y seventeen or 54.5 per cent of the princip als of
large schools was, taking annual inventory of stock. The
data revealed also that the clerical duty performed least
by thirty-seven or 64.9 per cent of the principals of
small schools was, compiling principal's annual report. In
most small schools clerical duties are perf ormed by the
principals. However, in large schools they are very likely
allocated to the clerk or clerks.
The data revealed that thirty-three or 5?.8 per cent
of the principals of small schools and nineteen or 61.0 per
cent of the principals of large schools listed, planning,
coordinating, administering all phases of the school program and furnishing leadership, as requiring the moat
amount of time to perform.
Tabulation revealed thirty-one or 54.4 per cent of
the principals of small schools in this study l isted transmitting to teachers the policies of the board of education
as the administrative duty requiring the least amount of
time to perform. The data revealed also that eighteen or
58.0 per cent of the principals of large schools in this
study listed, selecting adopted textbooks, supplies and
equipment as the administrative duty requiring the least
amount of time to perform.
The data revealed that nineteen or 61.0 per cent
of the principals of large schools and thirty-two or 56.1
per cent of the principals of small schools listed, checking routine reports, bank deposits, and other school funds,
as being t h e clerical duty requirin g the most amount of
time to execute.
Sixteen or 51.6 per cent of the principals of large
schools revealed that filing statistical records on pupils,
required the least amount of their time to execute. Twentynine or 50.8 per cent of the principals of s mall schools
revealed that, sending out pink index cumulative record
cards to other schools, required the least amount of their
time to execute.
The data revealed ei ghteen or 58.0 per cent of the
principals of large schools cited, planning a research
program for the purpose of curriculum construction and revision, and for the improv ement of materials, technics, and
methods of instruction, as being the supervisory duty requiring the most amount of time to uerform. Tabulation
~
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revealed thirty or 52.6 per cent of the principals of small
schools listed, appraisal of specific learning situations
to ascertain the needs of children and efficiency of the
instruction, as being the supervisory duty requiring the
most amount of time to perform.
The data revealed sixteen or 51.6 per cent of the
principals of large schools and thirty or 52.6 per cent
of the principals of small schools named, working with
groups of teachers on problems of their own choosing, as
the supervisory duty requiring the least amount of time
to perform.
The data revealed that nineteen or 61.0 per cent
of the principals of large schools listed, selecting,
classifying, and assignment of teachers and pupils, as
the most difficult administrative duty to perform. Principals of large schools pointea out that this duty was
difficult because of set school policies, individual
differences, social adjustment, and many other factors.
Tabulation revealed further that thirty-two or 56.1 per
cent of the principals of small schools rated, planning,
coordinating, and administering all phases of the school
program and furnishing leadership as the most difficult
administrative duty to perform. Principals of small
schools listed the lack of sufficient agreement between
school boards and teachers as the major reason for the
difficulty.
Twenty-two or ?0.9 per cent of the principals of
large schools ranked appraisal of specific learning situations to ascertain the needs of children and efficiency
of the instruction, as the most difficult supervisory duty
to perform. It was pointed out that this duty was difficult because it required a great deal of time, effort,
thought, and open mindedness. Tabulation revealed also
thirty-five or 61.4 per cent of the principals of small
schools cited, giving technical service to teachers in the
form of instructional aide, specific suggestions for the
improvement of instruction, and assistance in pupil diagnosis and measuremen t, as the most difficult supervisory duty
to perform . It was pointed out that this duty was difficult because of the many different personalities, time element, many varied opinions, and office work.
It was noted that sixteen or 51.6 per cent of the
principals of large schools and thirty-three or 57.8 per
cent of the principals of small schools listed, making out
lunchroom reports, as the most difficult clerical duty to
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perform. It was pointed out that this duty was difficult
because of the large number of students served, and carelessnes s of employees.
Tabulation revealed thirty-one or 54.4 per cent of
the principals of small schools reported, making reports to
the State Department of Education, as being the administrative duty least difficult to perform. It was revealed that
this duty was least difficult to perform because it required
very little effort on the part of t h e principals if records
were kept accurately. It was noted that eighteen or 58.0
per cent of the principals of large schools listed, selecting adopted textbooks, supplies and equipment, as the administrative duty least difficult to perform. It was revealed
that this duty was least difficult to perform because of
efficient clerical helpers.
The data revealed that sixteen or 51.6 per cent of
the principals of large schools and thirty-six or 63.0 per
cent of the principals of small schools named, working with
groups of teachers on problems of their own choosing, as
being the supervisory duty least difficult to perform. It
was pointed out that this duty was least difficult to perform because of the teachers' willingness to cooperate on
such issues.
Tabulation revealed that seventeen or 54.5 per cent
of the principals of large schools reported that filing
statistical records on pupils, was the clerical duty least
difficult to perform. It was pointed out, however, that
this was due to the work of office employees. The data
also revealed that twenty-nine or 50.8 per cent of the principals of the small schools cited, writing out transfers to
pupils, wa s the clerical duty least difficult to perform.
However, it was pointed out that a large portion of this
work was delegated to teachers and pupils to execute, thereby making this duty the least difficult to perform.
The findings should be interpreted with caution because of the large number of principals still outstanding
in the state who were not included in the study.

It is be-

lieved that the findings are representative of the duties
performed by Negro elementary school principals of Texas in
large and small schools.
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RECOMMENDATIONS
It is recommended:
That individual principals explore within their
own staffs the many possibilities for sharing of growth
and improvement, especially in matters directly related
to instruction. To an increasing extent the professional
principal does not attempt to exercise complete jurisdiction in policy-making, planning, experimentation, and
other areas where classroom teachers should help to make
decisions.
That individually and through their local groups
princip als keep the superintendent and his staff informed as to the needs and goals of the elementary schools.
In committees and workshops principals must seek continuously to increase their own insights into elementary education and to restate the functions, relationships, and
activities of the principalship .
That studies be made of the principalship so as to
bring out further details with respect to ages, experience,
and p reparation of principals now in service.
That the information of this survey, and of possible later state and local studies, be brought to the
attention of superintendents of schools and boards of education in the interest of better and more systematic plans
for recruiting, selecting, and preparing candidates for the
elementary school principalship.
That when the enrollment of an individual school
unit reaches 200 pupils (and about eight or more teachers)
the principal be freed from full-time teaching duties.
Problems for Future Investigation
1. Research effort be directed toward a determination
of what local boards of education and sunerintendents value most in the principals of Negro schools.
2. A comparative study of Negro and White principals
in Texas for the purpose of evaluating their respective principalship roles.
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APPENDIX A
500 So11·i)1 ·1,...r..ton 8-L.
:c:~:: ~- , Tex_- s

~

A:,r i l 27, 195J

To The Elementary School Principal:
Within recent years the gr.mi:1.g importanct,; of
the elementary school has been recognizeu , 2.l60J
the importance of the elementary school 1=-riru::J.pal ,.
Af1 a result, special attent.·on is be:.:.ng given to
his supervisory, administrative and clerical
duties .
The purpose of this inquiry is to discover as
many facts as possible concerning the a.drrdnistrative,
cl3rical and supervisory duties performed by the
Negro elementary school Principals in Texas.
Your cooperation in connection with this
questionnn.ire will be highly appreciated.
Thanking you very kindly.
Yours very truly,
~ f -,• i ·; . (.. - ~ :L-. '-1
,;:,,
F. A. Moseley, Student

~· ~~~til'~pt.

,,
.__,,,,, ___ .

~/

.,.,- .

,

. .

of Ell, Adviser

. /
.,
,
'
'//~~~,·
.,,,._.
tL /
V
.,,.,----- ,.,.--.
.
..

Dr/ G:'R. Woolfo).k,

,

~

Chai:rman of

Research Co~.mittee
Prll.i.rie View A & M College
Pra.irie View~ Texas ·
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APPENDIX B
A COMP AR •\\ ·1vE ANALYSIS I NTO Ti-IE
FUNCTIO rn OF THE TEXAS } EGRO ELE:·1E.1-:ir-..4RY SCHOOL PRINCIPALS

QU~STIONNAIRE: PRINCIPAL
Instruction:

Please 1nd1onte your Answer 1n th e so ce provided
following each question. Use r ed pencil or ink for
clarityft

1. Name of School -----------""i'i::-:-:-::T:::------------2 ~ LocPt1on: City _ _ _ - - ~ ~ - - C o u n t y - - - - - - ~ - - - - 3 ~ How ma ny ye ars of experience hPve you h~d as a princ i oal ?
.•
4~ What is the orincinal industry in your community? _______
5 ., How many PUP'ils ere enrolled in your school?
6ft . How many te Achers Are emoloyed in your school?
7. ~re you e teAch1ng principal?
8. How many classes do you teach?
A. Wha t ~re they? ________________________

9.

ere the Adm1nistrati,r rlut i es nerformed most by y u?
(Pl ease 11st 1n tho ord er performed most.)

\Abet

0

10. Whf!·c r r e t he adw1n1stret 1ve duties performPd le.Ast by you?
(P~ease list 1n the order performed l eest .)

---------------------------------·-

-----------------------------------~-

~

11. Wh tare the supervisory duties performed most by you?
(Pl eas~ 11st in th or.der performed most.)

12. Wh~t ~re the supervisory duti ? s performed le~st by you?
(Fl eese 11st in the order performed least.)

--------------------------------------------------------·· - ·
---------------------------- --··-·
13. What type s of cler1c~l duties pre performed most by you?
(Pl ease 11st 1n the order nerformed most.)

--~-:,:.: - - - - - - - - - - - - - - -----±:
--------------------------·- -·~

14. wbat tYPes of clericPl duties Pre perforoed lepst by
(Ple~se 11st 1n the order nerform~d le~st.)

yo-~T-----

________________________________----------------------------

;

----------·---·--·--------------------------·-·- ·- ----

15.

('•!'~e o::·

;'l}-ti.O!l

to pei•!'orm'l

;'>'Chll"

c:-5..n?':t:'Tsfa--atiye duties require tpe mo s t t~fue

( P.Lcaee :!.::..st 01,t'o )

-----·-------16. WhJ C tl c.n€r;!' y ::>i1:-· E.:-i!il::..r.tst;_-.i=, t .- ve du t!es r uc;u 1r c the l (, as t time
tu ~0~tcrm? (?~2~&e ~1Et o~ee )

l?. h1h1o.n c,r.e -:..I tn·' ele!"11.:Fll duti ·.-:-s pc•fJ1·med by you rP q uire the
('PlPEJSe list onf'o )
mo6t ~~u1e to ex-."'CL, te?
18. iV1:1.: ''l C'De~f th·, c. l 0i.•: url dutio-sp2rfor '.ne:i by you rcqt~irc the
l cae~ tlme ~o·cxe~ute, (Plc FSC 11st one.)

19

0

Wl:1 ,:.'.1 c .'.:')

:3'°~ th0s:.;.-i:i ~~:..·v~ s0:..•~r ::..1·,, ~ E: s

the mobt t1.ri!e ·c o 1:- c:•fo::'!L1

pm f0:c!::2 J by yo:J. l'eou~.i."C
(Pl.c;ps~. l:.. st on0!;)

----------- ----- -- ---------------------20. i~111J'.·1 O!. e or :fl.:' SDO"'r",).[,OrjT c.;..;.t:._E'S !.IC:'fu:r•. CC.~ ·:J:,,· you r cq 1.1 ::..rc
t he J.clFSt ti me to -;:)l :r! u::."':nt (PL' i~se l:..s t o:1('.)
21. Wr.ic :.1 of :;he sun f_ rv ~ SvY-Y.. ,:- tr:~ r . .18 tra'tii ve, t.1n d clc.r 1 cAl d!.l t~e s
1s the m~s t d1f!!~~ lt to p~rfo J= ?
a. Ad. □ ir.13t:ertive d:1~y m,.:,st ni·.:'f1cult to perfor:-:1
T:l"

I

;·,, 7

\, J. •• "'I/

b, Su-pC'IV1sory dut;y fil()St di.ff°Ic• lt to per :!'or-;--- - - - - - -

--------------------------------- ---------

{l) i\"'r.;,""'~-----------,.

--------------------------------

22. Which o:::' the E>L) i--' :.:'li~. -S•J:. ,~ ;.h.:ru!.i1is tr e tive, nnd c:::. e1· ic .,1
, .. ·,- -•.••c .. ,.,. '..-c. n cr-F-..
.., ~,'
18 th - '.a..t.::"aµ'·
uU l..'.-..,._J
~v .·C'-1-•
a. Ac:im1.:d.s ~roti·.re oycy : e pst c1ff1cul t to prrform
..,.,..J.

-r::---;\.:.. I

(

\

1)

v~ ,._ .., l
i

·J

-:.:1.~: ~(

•J

tJ

--- - --•----

- - - - - - -·-

·· - - - - - - - - - - - - - - -

--------~--- ·-

----------------·- ·- ·- -·- -·----------- - -·- -- - - -·- - - - - --

------------- ---------- -----·- - -

----------------------- Remarks

-------------------------------------Inform~t1on suppl1~d by

Title

Date:

APPENDIX C
TABLE 16
THE EXPERIENCE OF 31 TEXAS NEGRO ELEMENTARY SCHOOL
PRINCIPALS OF LARGE SCHOOLS FOR THE
YEAR OF 1953
Years of
Experience

Mid
Value
(X)

Frequencies
(F)

Deviation
(D)

Frequencies
Time
Deviation
(F D)

-

4
9
14
19
24
29

30 35 -

34

0
5
10
15
20
25

7

2
5

-2

12

11

17

3

0
1

22

4
4

2

27

39
40 - 44
45 - 49

32
37
42

0

47

1

Total
Median
Mean
Range

0

1

31

...
.....
... .

13.81
16.35
42.00

-1
2

3
4
5

6
7

-4
-5
0
3
8

12
0
0

6
?

0
2
7
18
21
25
29
29
30
31

/.27

CD
(0

t{\.JL.o.--
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x::: Xo + =,tJ.) ,i..
X = 1i +

i

::= I

(¥,-)s-

l +(.g,7) s-

X :: , ,.__ .+- I/-, 3 'J

TABLE l?
THE EXPERIENCE OF 5? TEXAS NEGRO ELEMENTARY SCHOOL
PRINCIPALS OF SMALL SCHOOLS FOR THE
YEAR OF 1953

Years of
Experience

Mid

Value
(X)

Frequencies
(F)

Deviation
( D)

Frequencies
Time
Deviation
(F D)

-

2

9

7

6

12

13
9
10
3
4

-

4
9
14
19
24
29
34

17

35 -

39

37

2

40 - 44
45 - 49

42
47

/.6

-18
- 6
0
,' 9
./,20
,' 9
,'16
,'10

0

/.6
,'7

/. 7

0 6 -

10
15
20
25
30

22
27
32

Total
Median •••.
Mean ......
Range ....•

1
57

-2
-1
0

,'l

./,2

/.3

,'4

0

0
9
15
28
37

47
60
54
56
57

,'47

14.?5
16.13
47.00
(0
~
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APPENDIX D
TABLE 18
ADMINISTRATIVE DUTIES PERFORMED MOST BY 31
TEXAS NEGRO ELEMENTARY LARGE SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Administrative Duties

Frequency
of
Mention

Per Cent

Assists in selecting, classifying,
and assignment of teachers and pupils.

24

77.0

Inspecting school buildings and
grounds.

20

64.5

Schedule making for conferences and
classes.

19

61.0

Planning, coordinating, and adminietering all phases of the school
program and furnishing leadership.

16

51.6

Checking attendance and making reports to the superintendent.

14

45.0

Helps in interpreting the school to
the public.

11

35.0

Adjust curriculum to meet the needs
of pupils.

9

29.0

Delegating responsibilities to staff
members and pupils.

9

29.0

Fostering the welfare of pupils
through organized community group.

8

25.0

Transmit to teachers the policies
of the board of education.

6

19.0

See that the school policies are kept
in oontinuous effective operation.

6

19.0

Provide avenues and procedure for
democratic participation.

5

16.0
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TABLE 19
ADMINISTRATIVE DUTIES PERFORMED MOST BY 57
TEXAS NEGRO ELEMENTARY SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Administrative Duties

Frequency
of
Mention

Per Cent

Assists in selecting, classifying,
and assignment of teachers and pupils.

46

80.7

Inspecting school buildings and
grounds.

36

63.0

Schedule making for conferences and
classes.

35

61.4

Planning, coordinating, and administering all phases of the school program
and furnishing leadership.

29

50.8

Checking attendance and making reports
to the superintendent .

26

45.0

Helps in interpreting the school to
the public.

20

35.0

Assists in organizing community organizations.

19

33.0

Delegating responsibilities to staff
members and pupils .

17

29.8

Adjust curriculum to meet the needs
of pupils.

16

28.0

Transmit to teachers the policies of
the board of education .

10
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TABLE 20
ADMINISTRATIVE DUTIES PERFORMED LEAST BY 31
TEXAS NEGRO ELEMENTARY LARGE SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Administrative Duties

Frequency
of
Mention

Per Cent

Transmit to teachers the policies of
the board of education.

19

61.0

Fostering the welfare of pupils
through organized community group.

l?

54.5

Assists in selecting adopted textbooks, supplies and equipment.

15

48.0

Helps with general and special discipline.

13

41.9

Making reports to State Department
of Education.

11

35.0

Performs administrative duties in
connection with the child's health
and plan activities .

10

32.0

Collecting finance from school
activities.

9

29.0

Planning to administer effectively
all of the general regulations and
special directive issued by the
superintendent of schools.

8

25.8

Planning for contributions to public
charities.

8

25.8

Assists in planning a guidance program.

7

22.5

Assists in budget preparation.

4

12.9
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TABLE 21
ADMINISTRATIVE DUTIES PERFORMED LEAST BY 57
TEXAS NEGRO ELEMENTARY SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Administrative Duties

Frequency
of
Mention

Per Cent

Performs administrative duties in
connection with the child's health
and plan activities.

35

61.4

Helps with general and special
discipline.

31

54.4

Fostering the welfare of pupils
through organized communi t.Y group.

27

47.0

Assists in selecting adopted textbooks, supplies and equipment.

23

40.3

Making reports to the State Department of Education.

21

36.8

Transmit to teachers the policies of
the board of education.

19

33.3

Collecting finance from school activities.

17

29.8

Planning for entry into athletic
program.

15

26.3

Rendering decisions on promotion
and retention.

13

22.8

9

15.7

Direct playground activities.
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TABLE 22
SUPERVISORY DUTIES PERFORMED MOST BY 31
TEXAS NEGRO ELEMENTARY LARGE SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Supervisory Duties

Frequency
of
Mention

Per Cent

Appraisal of specific learning
situations to ascertain the needs
of children and efficiency of the instruction.

21

67.7

Assists in giving technical service
to teachers in the form of instructional aids, specific suggestions for the improvement of instruction, and assistance in pupil
diagnosis and measurement.

18

58.0

Planning a research program for
the purpose of curriculum construction and revision, and for
the improvement of materials,
technics, and methods of instruction.

l?

54.5

Working cooperatively with teachers
through individual or group conferences, through stimulation to
further professional study, and
through cooperative development
of some program of in-service education.

15

48.0

Supervision of classroom.

13

41.9

Planning, giving, or arranging for
demonstration lessons.

11

35.0

Supervision of campus, cafeteria, and
halls.

9

29.0

Interviewing and planning with
parents.

9

29.0
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TABLE 22--Continued

Supervisory Duties

Frequency
of

Per Cent

Mention
Interview pupils referred by
teachers.

8

25.8

Show teachers how to guide pupils
into purposeful activities.

6

19.3

Appointing committees of teachers
to report at teachers meetings.

5

16.1

Confer with teachers on testing.

2

06.4

99

TABLE 23
SUPERVISORY DUTIES PERFORMED MOST BY 57
TEXAS NEGRO ELEMENTARY SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Supervisory Duties

Frequency
of
Mention

Per Cent

Assists in giving technical service to teachers in the form of instructional aids, specific suggestions
for the improvement of instruction,
and as s istance in pupil diagnosis and
measurement.

36

63.0

Appraisal of specific learning situations to ascertain the needs of
children and efficiency of the instruction.

35

61.4

Planning a research program for the
purpose of curriculum construction
and revision, and for the improvement of materials, technics, and
methods of instruction.

29

50.8

Working cooperatively with teachers
through individual or group conferenc es, through stimulation to
further professional study, and
through cooperative development
of some program of in-service education.

27

47.0

Supervision of classroom.

23

40.3

Planning,giving, or arranging for
demonstration lessons.

21

36.8

Interviewing and planning with
parents.

19

33.0

Supervision of campus, cafeteria,
end halls.

17

29.8
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TABLE 23--continued

Supervisory Duties

Checking suggestions and judging
beginning teachers lesson plans .

Frequency
of
Mention

Per Cent

12

21.0

Interview pupils referred by
teachers.

9

15.7

Show teachers how to guide pupils
into purposeful activities.

8

14.0

Help teachers provide for individual differences.

2

3.5

101
TABLE 24
SUPERVISORY DUTIES PERFORMED LEAST BY 31
TEXAS NEGRO ELEMENTARY LARGE SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Supervisory Duties

Frequency
of
Mention

Per Cent

Lectures on instructional problems.

20

64.5

Working with groups of teachers on
problems of their own choosing.

19

61.0

Leading general discussion at
teachers' meetings.

17

Hold conferences with failing or
retarded pupils in order to discover the cause of lack of progress.

16

51.6

Supervise playground, assembly program, custodians, maids, and cafeteria helpers.

15

48.0

Conference with supervisors and
supervising tests and measurements.

13

41.9

Show teachers how to guide pupils
into purposeful activities.

11

35.0

Help teachers provide for individual
differences.

9

29.0

Organize committees of teachers to
study or to produce materials, or
to produce materials, or to try
out suggested organizations.

9

29.0

Organiz.1 ng in tervisi ta tion w1 thin
the system, visitation to other
systems; organizing exhibits and
visit other exhibits.

7

22.5

102

TABLE 24--continued

Supervisory Duties

Frequency
of
Mention

Per Cent

Call a series of conferences either
within the professional staff or in
conjunction with lay groups.

?

22.5

Supervision of librarian.

6

19.3

Confer with teachers on testing.

4

12.9

103

TABLE 25
SUPERVISORY DUTIES PERFORMED LEAST BY 57
TEXAS NEGRO ELEMENTARY SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Supervisory Duties

Frequency
of
Mention

Per Cent

Hold conferences with failing or
retarded pupils in order to discover the cause of lack of progress.

38

66.6

Working with groups of teachers
on problems of their own choosing.

36

63.0

Lectures on instructional problems.

30

52.6

Supervise playground, assembly program, custodians, maids, and cafeteria helpers.

27

47.0

Conference with supervisors and
supervising tests and measurements.

24

42.0

Leading general discussion at teachere' meetings.

21

36.8

Supervise the work of the P. T. A.

19

33.0

Supervision of library activities.

17

29.8

Enrolling teachers in teacher organization.

12

21.0

Confer with teachers on testing.

11

19.0
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TABLE 26

CLERICAL DUTIES PERFORMED MOST BY 31
TEXAS NEGRO ELEMENTARY LARGE SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Clerical Duties

Frequency
of
Mention

Per Cent

Signing excuses, tardy and absence
slips.

15

48.0

Making out lunchroom reports.

13

41.9

Checking bank deposits of lunchroom, other school funds, and other
reports.

11

35.0

Periodic reports to parents.

10

32.0

Compile monthly pay roll report.

10

32.0

Compile monthly classification
record.

10

32.0

Compiling principa1 1 a annual report.

9

29.0

Taking annual inventory of stock.

8

25.8
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TABLE 27

CLERICAL DUTIES PERFORMED MOST BY 57
TEXAS NEGRO ELEMENTARY SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Clerical Duties

Frequency
of
Mention

Per Cent

Signing excuses, tardy and absence
slips.

35

61.4

Making out lunchroom reports.

30

52.6

Checking benk deposits of lunchroom,
other school funds, and other reports.

29

50.8

Periodic reports to parents.

27

47.0

Compile monthly pay roll report.

26

45.0

Compile monthly classification
record.

26

45.0

Keeping books and supplies in order.

23

40.3

Filing of teachers' requisition for
supplies.

21

36.8

Handling United States and School
mail.

21

36.8

Compiling princ1pal 1 s annual report.

20

35.0

Taking annual inventory of stock.

l?

29.8

106

TABLE 28
CLERICAL DUTIES PERFORMED LEAST BY 31
TEXAS NEGRO ELEMENTARY LARGE SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Clerical Duties

Frequency
of
Mention

Per Cent

Taking annual inventory or stock.

1?

54. 5

Compiling principal 1 s annual report.

13

41.9

Filing statistical records on pupils.

12

38. 7

Checking teachers' reports.

11

35.0

Checking teachers' reports on standardized
test results.
.,

9

29.0

Writing out transfer of pupils.

8

25.8

Handling United States and school
mail.

6

19.3

Sending out pink index cumulative
record cards to other schools.

4

12.9
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TABLE 29
TEXAS

CLERICAL DUTIES PERFORMED LEAST BY 5?
NEGRO ELEMENTARY SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Clerical Duties

Frequency
of
Mention

Per Cent

Compiling principal's annual report.

37

64.9

Taking annual inventory of stock.

45

61.4

Writing out transfer of pupils.

31

54.4

Sending out pink index cumulative
record cards to other schools.

28

49.0

General office and clerical work.

24

42.0

Compiling promotion summary for
the building.

19

Compiling corporal punishment report.

14

24.6

9

15.7

Sending in changes of addresses of
the teachers to the superintendent's
office.

TABLE 30
ADMI NI STRATIVE DUTI ES PERFORMED MOST
BY 31 TEXAS NEGRO ELEMENTARY LARGE
SCHOOL PRINCIPALS FOR THE YEAR OF 1953
1. assists in selecting, classifying and
assignment of teachers and pupils.
2. Inspecting school buildings and
grounds.
3. Schedule making for conferences and
classes.
4. Plan~ing, coordinating, and ad.ministering all phases of the school program and furnishing leadership.
5. Checking attendance and making reports to the superintendent.
6. Helps in interpreting the school to
the public.
ADMINISTRATIVE DUTIES PERFORMED LEAST
BY 31 TEXAS NEGRO ELEMENTARY LARGE
SCHOOL PRINCIPALS FOR THE YEAR OF 1953
1. Transmit to teachers the policies of the
board of education.
2. Fostering the welfare of pupils through
organized community group.
3. Assists in selecting adopted textbooks
supplies and equipment.
4. Helps with general and special discipline.
5. Making reports to the State Department
of Education.
6. Performs administrative duties in connection with t he child's health and
plan activities.

ADMI NI STRATIVE DUTIES PERFORMED MOST
BY 57 TEXAS NEGRO ELEMENTARY SMALL
SCHOOL PRI NCI PALS FOR THE YEAR OF 1953
1. Assists in selecting, classifying, and
assignment of teachers and pupils.
2. Inspecting school buildings and
grounds.
3. Schedule making for conferences and
classes.
4. Planning, coordinating, and administering all phases of the school program and furnishing leadership.
5. Checking attendance and making reports to the superintendent.
6. Helps in 1nterpret1ng the school to
the public.
ADMINISTRATIVE DUTIES PERFORMED
LEAST BY 57 TEXAS NEGRO ELEMENTARY
SMALL SCHOOL PRINCIPALS FOR THE
YEAR OF 1953
1. Performs administrative duties in connection with the child's health and
plan activities.
2. Helps with general and special disc1pline.
3. Fostering the welfare of pupils
through organized community group.
4. Assists in selecting adop ted textbooks, supplies and equipment.
5. Making reports to the State Department of Education.
6. Transmit to teachers the policies of
the board of education.
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TABLE 30--continued
SUPERVISORY DUTIES PERFORMED MOST
BY 31 TEXAS NEGRO ELEMENTARY LARGE
SCHOOL PRINCIPALS FOR THE YEAR OF 1953
1. Appraisal of specific learning situations to ascertain the needs of children and efficiency of the instruction.
2. Assists in giving technical service to
teachers in the form of instructional
aids, specific suggestions for the improvement of instruction, and assistance in pupil diagnosis and measurement.
3. Planning a research program for the purpose of curriculum construction and revision, and for the improvement of
materials, technics, and methods of instruction.
4. Working cooperatively with teachers
through individual or group conferences,
through stimulation to further professional study, and through cooperative development of some program of inservice education.
5. Supervision of classroom.
6. Planning, giving, or arranging for
demonstration lessons.

SUPERVISORY DUTIES PERFORMED MOST
BY 57 TEXAS NEGRO ELEMENTARY SMALL
SCHOOL PRINCIPALS FOR THE YEAR OF 19.53
1. Assists in giving technical service to
teachers in the form of instructional
aids, specific suggestions for the improvement of instruction, and assistance in pupil diagnosis and measurement.
2. Appraisal of specific learning situations to ascertain the needs of children and efficiency of the instruction.
3. Planning a research program for the
purpose of curriculum construction and
revision, and for the improvement of
materials, technics, and methods of
instruction.
4. Working cooperatively with teachers
through individual or group conferences, through stimulation to further professional study, and through
cooperative development of some program of in-service education.
5. Supervision of classroom.
6. Planning, giving, or arranging for
demonstration lessons.
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TABLE 30--continued

SUPERVISORY DUTIES PERFORMED LEAST
BY 31 TEXAS NEGRO ELEMENTARY LARGE
SCHOOL PRINCIPALS FOR THE YEAR OF 1953

SUPERVISORY DUTIES PEFFORMED LEAST
BY 57TEXAS NEGRO ELEMENTARY SMALL
SCHOOL PRINCIPALS FOR THE YEAR OF 1953

1. Lectures on instructional problems.
2. Working with groups of teachers on

1. Hold conferences with failing or re-

3.

2.

4.
5.

6.

problems of their own choosing.
Leading general discussion at teachers'
meetings.
Hold conferences with failing or retarded pupils in order to discover the
cause of lack of progress.
Supervise playground, assembly program, custodians, maids, and cafeteria helpers.
Conferences with supervisors and supervising tests and measurements.
CLERICAL DUTIES PERFORMED MOST
BY 31 TEXAS NEGRO ELEMENTARY LARGE
SCHOOL PRINCIPALS FOR THE YEAR OF 1953

1. Signing excuses, tardy and absence

2.
3.
4.
5.
6.

slips.
Making out lunchroom reports.
Checking bank deposits of lunchroom,
other school funds, and other reports.
Periodic reports to parents.
Compiling monthly pay roll reports.
Compiling monthly classification
record.

3.

4.

5.
6.

tarded pupils in order to discover the
cause of lack of progress .
Working with groups of teachers on
problems of their own choosing.
Lectures on instructional problems.
Supervise playground, assembly program, custodians, maids, and cafeteria helpers.
Conference with supervisors and supervising tests and measurements.
Leading general discussion at teachers'
meetings.
CLERICAL DUTIES PERFORMED MOST

BY 57 TEXAS NEGRO ELEMENTARY LARGE

SCHOOL PRINCIPALS FOR THE YEAR OF 1953
1. Signing excuses, tardy and absence

slips.
2. Making out lunchroom reports.
3. Checking bank deposits of lunchroom,

other school funds, and other reports.
4. Periodic reports to parents.
5. Compiling monthly pay roll reports.

6. Compiling monthly classification

record.
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TABLE 30--continued
CLERICAL DUTIES PERFORMED LEAST
BY 5? TEXAS NEGRO ELEMENTARY SMALL
SCHOOL PRINCIPALS FOR THE YEAR OF 1953

CLERICAL DUTIES PERFORMED LEAST
BY 31 TEXAS NEGRO ELEMENTARY LARGE
SCHOOL PRINCIPALS FOR THE YEAR OF 1953
1.
2.
3.
4.
5.

Taking annual inventory of stock.
Compiling principal 1 s annual report.
Filing statistical records on pupils.
Checking teachers' reports.
Checking teachers' reports on standardized test results.
6. Writing out transfers of pupils.

ADMINISTRATIVE, SUPERVISORY, AND
CLERICAL DUTIES MOST DIFFICULT
TO PERFORM IN LARGE SCHOOLS
Administrative duty:
1. Selecting, classifying, and assignment of teachers and pupils.
Supervisory duty:
1. Appraisal of specific learning
situations to ascertain the need
of children and efficiency of the
instruction.
Clerical duty:
1. Making out lunchroom reports.

l.
2.
3.
4.

Compiling principal's annual report.
Taking annual inventory of stock.
Writing out transfers of pupils.
Sending out pink index cumulative
record cards to other schools.
5. General office and clerical work.
6. Compiling promotion summary for the
building.
ADMINISTRATIVE, SUPERVISORY,- AND
CLERICAL DUTIES MOST DIFFICULT
TO PERFORM IN SMALL SCHOOLS

Administrative duty:
1. Planning, coordinating, and administering all phases of the school program and furnishing leadership.
Supervisory duty:
1. Giving technical service to teachers
in the form of instructional aids,
specific suggestions for the improvement of instruction, and assistance
in pupil diagnosis and measurement.
Clerical duty:
1. Making out lunchroom reports.
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TABLE 30--continued
ADMINISTRATIVE, SUPERVISORY, AND
CLERICAL DUTIES LEAST DIFFICULT
TO PERFORM IN LARGE SCHOOLS
Administrative duty:
1. Selecting adopted textbooks, supplies
and equipment.
Supervisory duty:
1. Working with groups of teachers on
problems of their own choosing.
Clerical duty:
1. Filing statistical records on pupils.

ADMINISTRATIVE, SUPERVISORY, AND
CLERICAL DUTIES LEAST DIFFICULT
TO PERFORM I N SMALL SCHOOLS
Administrative duty:
1. Making reports to the State Depart-

ment of Education.
Supervisory duty:
1. Working with groups of teachers on
problems of their own choosing.
Clerical duty:
1. Writing out transfers of pupils.
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APPENDIX D
TABLE 31
CORRELATION OF ADMINISTRATIVE DUTIES PERFORMED MOST
BY TEXAS NEGRO ELEMENTARY LARGE AND SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953
Schools
Large

Schools
Small
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24
20
19

Sums
Means
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Source: J.P. Guilford, Fundamental Statistics in Psychology and Education,
(New York: Mc-Graw-Hill Book Company, Inc., 1950), pp. 154-174.
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TABLE 32
CORRELATION OF ADY.INISTRATIVE DUTIES PERFORMED LEAST
BY TEXAS NEGRO ELEMENTARY LARGE AND SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953

Sums
Means

Schools
Large

Schools
Small
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y
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15
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Source: J.P. Guilford, Fundamental Statistics in Psychology and Education,
(New York: McGraw-Hill Book Company, Inc., 1950), pp. 154-174.
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TABLE 33
CORRELATION OF SUPERVISORY DUTIES PERFORMED MOST
BY TEXAS NEGRO ELEMENTARY LARGE AND SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953
Schools
Large

Sums

Means

x
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X

X
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15
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11
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35

,/.5.2
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,t1. 2
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Source: J.P. Guilford, Fundamental Statistics in Psychology and
Educa tion, (New York: McGraw-Hill Book Company, Inc.,
1950), pp . 154-174.
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TABLE 34
CORRELATION OF SUPERVISORY DUTIES PERFORMED LEAST
BY TEXAS NEGRO ELEMENTARY LARGE AND SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1963
Schools

Schools
Large

Sums
Means

Small
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Source: J.P. Guilford, Fundamental Statistics in Psychology and Education,
(New York: McGraw-Hill Book Company, Inc., 1960), pp. 164-174.

TABLE 35
CORRELATION OF CLERICAL DUTIES PERFORMED MOST
BY TEXAS NEGRO ELEMENTARY LARGE AND SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953
Schools
Large

Sums
Means

Schools
Small
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Source: J.P. Guilford, Fundamental Statistics in Psychology and Education,
(New York: McGraw-Hill Book Company, Inc., 1960), pp. 154-174.
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TABLE 36
CORRELATION OF CLERICAL DUTIES PERFORMED LEAST
BY TEXAS NEGRO ELEMENTARY LARGE AND SMALL SCHOOL PRINCIPALS
FOR THE YEAR OF 1953
Schools
Large

Sums
Means

~K

Schools
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Source: J.P. Guilford, Fundamental Statistics in Psychology and Education,
(New York: McGraw-Hill Book Company, Inc., 1950), pp. 154-174.
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